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INTRODUCTION 

The aim of this book is to discuss the nature and role of 
drills and exercises in language teaching with particular reference 
to second and/or foreign language teaching. Although fairly large 
quantity of literature in the area of language teaching is avail¬ 
able, ho book properly emphasises the need and the nature of the 
drills and exercises in detail. • With a view to bring out this 
missing link in the area, the present book is brought out wherein 
adequate number of examples have been provided from two Dravidian 
languages, namely Tamil and Telugu and an Indo-Aryan language 
Hindi. It is felt that this book will come in handy and useful 
to all those who are engaged in language teaching and preparation 
of language teaching material. Comments, suggestions and criticism 
are welcome from users of this book. 
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FOREWORD 


The book 'Hindi Drills and Exercises' published in 1968 brought, the 
highest encomium that any author may wish, a letter of appreciation from 
a discerning reader. Ivan Illich, who wanted to study Hindi, shifted 
the available literature and chose my drill book as being the best. His 

statement that he had not found a book prepared with so much affection 

brought home to me that a good book of drills and exercises can be a 
motivating factor as well as a helpful aid in learning a language. 

Ever since the establishment of Regional Language Centres of the 
Central Institute of Indian Languages in 1970 we have been conducting 
experiments about the methodics of second language teaching / learning. 
This volume on Drills and Exercises embodies in it fifteen years experience 
in the field. 

From a language specific book of drills and exercises to a book on 
Drills and Exercises maps the distance covered by the field in India. 
Drills and exercises evaluate input, process and product of language 
acquisition. The examples given here are illustrative. The principles 

can be used for designing similar drills, exercises and help formulate 

objective tests in all Indian languages. 

If language teachers, teacher educators, material producers and 
language evaluators find the book useful, our efforts would be rewarded. 
I congratulate all those involved in the preparation and production of 
the book. 




D- P. Pattanayak 
Director 




EDITOR'S NOTE 


This book, Drills and Exercises in Language Teaching by Drs. K.V.V.L. 
Narasimharao and N. Nadaraja Pillai is designed to present salient features 
of language teaching in Indian contexts. The book gives an introduction 
to various types of drills and exercises with illustrations from selected 
Indian languages. Aims of each drill and exercise are discussed and 
various types are given to the teacher/learner for the successful adminis¬ 
tration of the drills and exercises. The book is designed to be a handbook 
for the aspiring teacher-student as well as for the practising teachers. 
This book will be found very helpful by the material producers as well. 


M. S. Thirumalai 
Editor 



CHAPTER - I 


DRILLS AND EXERCISES : A HISTORICAL PERSPECTIVE 


The emphasis on the spoken form of the language in second/ 
foreign language teaching has made it necessary to create new 
techniques. The old written exercises have been supplemented 
by the oral exercises. This does not mean to say that the old 
techniques are completely replaced. But it is a question of lett¬ 
ing the goal determine the means. There are techniques and devices 
to develop spoken language; and there are others to develop reading 
and writing. So it is now the teacher's responsibility to select 
those that will achieve the goals. 

In olden times the whole process of instruction including 
language instruction took place through the oral medium. It was 
not only language teaching but testing was also done orally. In 
recent times, use of drills and exercises has been felt 
to be a vital component in language teaching. No language drills 
in the formal and real sense of the term were used until recently. 
Prior to the formalisation of language drills in language instruc¬ 
tion, good oral mastery through mere repetition has not been 
possible. It is in this context that the need for a discussion 
on language drills has been felt to be essential. 

The drills that are going to be discussed are called struc¬ 
tural drills or pattern drills. They are primarily intended for 
oral practice. 



2/Drills and Exercises in Language Teaching 

A distinction should be made between drills and exercises 
before going into details. Exercises may contain a strong written 
element, and it may require time to respond, whereas drills contain 
materials to be heard and aim at evoking immediate and instant 
oral response. Drills may also be given for a written check up 
Drills and exercises help the learners to practice and consoli¬ 
date the rules of the language by which they would develop both 
grammatical and communicative competences. They also help the 
learners to develop requisite skills and devices for better per¬ 
formance . Exercises presuppose certain knowledge of the rules 
of the language, whereas drills ' do not necessarily presuppose 
such knowledge of the rules of language. 

Pattern drills form the basis for the audio-lingual method 
of teaching foreign/second languages. The assumptions behind 
the importance of drills according to Rivers (1970) are:. 

1) ' Foreign language learning is basically a mechanical 

process of habit formation. 

Corollary I : Habits are strengthened by 
reinforcement. 

Corollary II : Foreign language habits are 
formed most effectively by 
giving the right response, 
not by making mistakes. 

Corollary III : Language is behaviour. 

Behaviour can be learned 
only by inducing the 
learner to behave. 

2) Language skills are learned more effectively if items 

of the foreign language are presented in the spoken 

form before written form is introduced. 

3) Analogy provides a better foundation for foreign 
language learning than analysis. 

assumptions of language learning were challenged by 


These 
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transformational grammarians. Language learning according to these 
grammarians involves internalizing a complex systems of rules, which 
generate only grammatical sentences in the language. Moreover, the 
transformational theory distinguishes between the two well known and 
controversial factors of competence and performance. Competence was 
explained as the intuitive knowledge of the complex system of 
rules and performance as the actual utterances made. The theoreti¬ 
cal implications of these grammarians are worth mentioning even 
though the theory has not yet provided a sound and concrete method 
of teaching a foreign/second language effectively. 

It should be remembered that the grammatical rules provide 
information about the language and learning rules imply learning 
the language. It does not make much difference for the learner 
who likes to use the language. Whether it is the prescriptive 
rules in a traditional grammar or ■ordered sets of descriptive 
rules in a transformational grammar, it is only the actual use 
of language that counts and not the use of rules to construct 
sentences. 

The objection raised by transformational grammarians against 
the pattern practice is that it develops a defective competence 
by parrotting the utterances produced by the teacher and that 
it cannot, on any account lead to an acceptable performance. 
Though the objection seems to be valid, this can be over ruled 
by stating the following. The native speaker of a language communi¬ 
cates through an intricate system of patterns without the awareness 
of the nature of these patterns. Moreover, the native speakers in¬ 
ternalized these patterns along with their physical growth. The 
second language learhers will have passed through that process earlier. 
So they are equipped with the basic ability of internalizing the 
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patterns. 
the context 


This ability of internalizing can be made use of in 
of second language acquisition also. 


In other words, by internalizing the patterns through drills, 
the learner himself will formulate simple or complex rules which 
would produce only grammatical sentences in the Target Language. 
The learner can master a grammatical item or structure through 
constant repetition of the teacher's utterance. This is possible 
only by administering oral drills in the classroom. Nelson's (1977) 
experiments substantiate the point that repetiton does facilitate 
memory regardless of whether the repetitions are massed or indi¬ 
vidualized and regardless of whether the dependant variable is 
uncued recall or cued recall or recognition. 

Language is a means of communication. Language habits are 
acquired through practice and not through prescription. If one 
wants "to communicate in an effective manner, the manipulation 
of language structure is necessary. So language patterns are 
repeated to the point of memorization so as to establish them 
as habits. Drills are made use of to help the learners grasp the 
structural points and help them to internalize these structures. 

Before discussing about the structural drills in detail, 
it would be desirable to define what a structure is. 

Girard (1972) mentions "Assuming that a language is a system, 
we then proceed to analyse its structure. Each system consists 
of items that operate on one another; and it is distinguished 
from other systems by internal ordering of these items. This 
internal ordering constitutes the structure" . 

Hjelmslev (1959) says "Language is an autonomous body of 
internal inter-relationships", which can be called structure. 
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To Chomsky, the concept of structure is entirely different. He 
makes a distinction between the surface structure and deep struc¬ 
ture. The structuralists do not go beyond the surface structure. 
The transformations operate on the deep structure to derive/arrive 
at the surface structure. It is only in the deep structure that 
one can find the basic mechanism in which the language works. 
So whatever be the linguistic theory, one should remember that 
language teaching is not teaching separate units like sounds, 
words, morphemes, etc. , but it involves the teaching of the 
functioning of the linguistic patterns or structures. It is in 
this context that the revolution in language teaching has taken 
place in the recent times. This revolution in language teaching 
can be viewed in three stages. 

Firstly, the words were taught, often out of context. Learning 
a language was then a matter of acquiring vocabulary together 
with the rules according to which words could be put together. 

Secondly, the importance of context was recognized. Though 
the context has its prominence, it was the word that mattered. 
A lexical (or content) or a grammatical (or structural) word was 
taught along with its word category. [Lyons (1970) makes a distinc¬ 
tion between a lexical and a grammatical word and in addition 
talks of a phonological word too] . 

Thirdly, it was concerned with structures. Words are taught 
by making use of them in different structures, i.e., in context 
and not in isolation. Thus, teaching of. structure of a language 
forced us to deal with three levels of language description: 
phonology, morphology and syntax. 

Structure normally refers to syntactic level only. So it 
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may conveniently be said that structure is patterning of words. 

Since it is established that teaching the structure of the 
language at different levels is essential instead of concentrating 
on vocabulary, one has to decide upon the pedagogic devices to 
be adopted in teaching the structures. This idea of teaching 
the structure leads to the development of pattern drills. Even 
the pattern drills are not as perfect as vocabulary learning is. 
What is needed is to teach the structure in context and not in 
isolation. This is what is done in language teaching through 
audio-lingual and audio-visual methods. 

The theory that the structural drills are to be used in langu¬ 
age teaching was developed in America under the label of 'pattern 
practice' or 'pattern drill'. Later, the term structural drill 
was introduced to emphasise its relation with the linguistic struc¬ 
ture. The present day trend in most of the language teaching 
programmes, particularly the seoond/foreign language teaching 
programmes has been to develop communicative competence in the 
spoken language first and then build up similar competence in 
respect of the written language also. Thus as the major focus 
has been concentrated on the spoken language, the best means of 
developing competence in this area is the intensive use of pattern/ 
structural drills. It is through constant repetition and manipula¬ 
tion that a language could be mastered and the features of the 
target language developed as habits. It is therefore obvious that 
the drills play an extremely significant role in language teaching. 

The Place of Drills in a Lesson 

In the audio-lingual method, a lesson will normally have 
three components. 

( 1) A dialogue - The dialogues are built up as naturally as 
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possible using selected vocabulary and graded structures. Dialogues 
are preferred to any other form of presentation for two reasons. 
Firstly, a dialogue can demonstrate how structures are used in 
real life situation. Secondly, dialogues are easier to memorize 
than other forms of presentation in addition to the possibility 
of dramatization which helps in mastering the concept quickly 

and clearly. 

(2) Drills - Drills which involve controlled oral practice 
help the learners to use the structures and vocabulary introduced 
in the lesson and to practise the pattern. 

(3) Exercises - They help the learners to assimilate the 
structures. 

Just as the gradation of vocabulary and structures is 

essential in order to make the instructional materials more 

effective, it is equally essential, if not more, to present the 
drills and exercises in a graded manner from simple to complex. 
By so arranging, the learner will have the facility of mastering 
the simple or easier aspects first and gradually proceed to the 
complex or difficult aspects. In so doing, the learners will 
have very little to manipulate in the initial stages and the degree 
of manipulation gradually increases as one proceeds gradually 
from the simplest drill to complex and more complex ones. It is 
from this point of view that the gradation of drills and exercises 
is very important thus making the learners 1 task simpler. 

The language material should be so pre-edited that the pro¬ 
gression is from simple to complex or known to unknown. Both 

the criteria put together or separately may be adopted depending 
upon the group of learners. The step increment learning being 
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the goal, it is but natural to link up the factor of 'ease' to 
the effective use of structures. Through the teaching of patterns, 
rules and concepts; the teacher tries to mould the behaviour of 
the learner. Thus the presentation of patterns, rules and concepts 
and vocabulary get new dimensions. So. one can say that the 'ease' 
in language learning is directly proportional to the use of 
structures. 

The procedures suggested here are neither water tight compart¬ 
ments nor rule bound. According to the situation, the teacher 
has to mould them to suit the classroom requirements to teach 
the structure. 

Presentation of Text 

As already mentioned, the text should be preferably in the 
form of dialogues/conversations. In the audio-lingual method, 
the teacher first presents the new vocabulary items if any, which 
is crucial for the understanding of the lesson, and gives the 
meanings. 

As a second step, the teacher reads the dialogue while the 
students listen to, looking into the textbooks. He repeats the 
text orally several times. 

As a third step, after reading the dialogue, the teacher asks 
some simple questions to make sure of the amount of the learners' 
comprehension. If the questions are skillfully constructed, the 
learners can always answer the questions using the structures 
covered in the lesson. The question should be related to the 
topic being discussed and should not contain any expressions not 
taught earlier. 
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Grammatical Notes/Explanations 

The controversial point is whether the explanation should 
precede or follow the drill. This is left to the choice of the 
teacher. Depending upon the nature and complexity of the pattern 
and the level of understanding of the learners, the teacher may 
change his procedures. The characteristics of the structure, 
such as word order, agreement, etc., come under explanation. The 
explanation should be simple, brief and free from technical/ 
linguistic terms. 

The linguistic explanation may sometimes lead to many other 
related but unwanted questions. The teacher, however, should 
avoid explaining things beyond the scope of the lesson by post¬ 
poning them to a future time. Such a postponement is essential 
particularly because the explanation may go beyond the competence 
of the learner. 

Drills 

The introduction of the lesson is immediately followed by 
drills. Through the drills, the learners begin to get an insight 
into the simple fact that language is mainly made up of various 
elements which are interchangeable and it consists of stringing 
together various linguistic elements. The learner also gets 
an idea that the messages can be given in different ways but the 
basic patterns of the language would not change. 

While talking about the pattern/structural drills, one should 
remember the following: 

(1) Strctural drill would only be the beginning of a battery 
of oral practice in which one problem at a time - 
« in other words one structure at a time - would be 

dealt with. 
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(2) Structural drills do not teach a morphological or 

a syntactic structure by itself. They provide prac¬ 
tice in a complex structure in which the phonological, 
morphological and syntactic components are present. 

(3) The drill should be systematic to create and develop 

habits unconsiously. 

(4) The drills chosen should suit the interest and maturity 

levels of the learners. They should be related to 
the content and sufficient to help the students 
internalize the structure. 

A drill has two parts: 

(i) What the student hears - stimulus or input and 
(ii) What the student does - response or output. 

According to Bratt and Bruder (1976), drills can be classified 
into three categories, viz., mechanical, manipulative and communi¬ 
cative on the basis of (1) th€? expected terminal behaviour, 
(2) degree of response control, (3) type of learning process 
involved and (4) criteria for the selection of utterance response. 

In mechanical drills, the quantum of manipulation required 
on the part of the learner is the least or practically nil. The 
learner simply repeats the teacher's utterances keeping his pronun¬ 
ciation as closely as possible to the teacher’s stimulus. In other 
words, the learners' participation in practising the drills, though 
active, is purely mechanical. 

In the case of manipulative drills the production aspect 
being a little more important; the learner, while following the 
model provided by the teacher, has to manipulate his utterances 
according to the instructions given. 

In the case of communicative drills, the manipulative aspect 
on the part of the learner would be maximum and perhaps such drills 
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would demand the learners to produce novel utterances for which 
he does not have a model before him. 

Mechanical Drills 

When there is control of response and only one correct way 
of responding, the drill is defined as mechanical drill. Since 
there is complete control over the response there is no need for 
the learners to understand what is being drilled. Repetition 
and substitution drills to a certain extent are some types that 
come under this category. 

In the repetition drill, the learner (L) repeats the 
teacher's (T) utterances as they are. So this is an extreme type 
of mechanical drill. An example may be cited here: 

Telugu - T : idi pustakam (stimulus) 

'this is a book' 

L : idi pustakam (response) 

T : idi pustakam (reinforcement) 

Tamil - T : avan tamil maanavan (stimulus) 

'he is a Tamil student' 

L : avan tamil maanavan (response) 

T : avan tamil maanavan (reinforcement) 

In the substitution drill, on the other hand, following the model, 
the learner substitutes taking a cue from the teacher even without 
knowing the meaning. Some manipulation is involved on the part 
of the learner though not very significant. Example: 

Tamil - T : avan poonaan 
'he went' 
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L : ava poonaa 
'she went' 

T : avan vantaan 
1 he came' 

L : _ (ava vantaa) 

'she came' 

T : avan paticcaan 
'he read' 

L : __j_ (ava paticcaa) 

'she read’ 

Telugu - T : waa<Ju vellaedu 
'he went' 

L : aame vejlindi 
'she went' 

T : waadu vaccasdu 
'he came' 

L : _ (aame vaccindi) 

' she came' 

T : waadu cadiwaedu 
'he read' 

L : _ (aame cadiwindi) 

'she read' 

The response can be given very easily. This of course, helps 
the learners to memorize the pattern. If we change the person, 
let us say for example: 


Tamil • 

naan 

'I' 

Telugu : 

neenu 

'I' 

Kannada : 

naarru 

'I' 

Malayalam : 

naan 

'I' 
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the ending will be different. So unless the learner memorizes 
the patterns already learnt, he cannot respond to it. Hence, 
according to the response expected, we can divide the mechanical 
drills into two sub-categories, viz . , 

(i) Simple repetition and 
(ii) Repetition by using cues. 

The expected terminal behaviour of the mechanical drill is 
that the learner should automatize the manipulative patterns and 
that the language learning is habit formation. This involves the 
Skinnerian method of learning through instrumental conditioning 
by immediate reinforcement of the right response. Language learning 
through such drills takes place by analogy and allows transfer 
of identical patterns. 

Manipulative Drills 

Second/Foreign language learning involves the mastery of 
all the four language skills, viz., listening, speaking, reading 
and writing (LSRW), which can be classified into two broad cate¬ 
gories: (1) Receptive (Listening and Reading) and (2) Productive 
(Speaking and Writing). 

A language learner can get a control of the receptive skills 
through the mechanical drills, i.e. , he would be in a position 
to understand and read with comprehension to the extent of the 
structures and vocabulary presented. Mastery of the productive 
skills will, be possible only when he is in a position to manipulate 
the given structures into related structures and use the known 
vocabulary in different contexts. This would be possible through 
the other categories of drills, viz. , manipulative and communicative 
drills. Hence the need for the two categories of drills. 
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Though there is control over the response there can be more 
than one way of giving the correct answer. The information neces¬ 
sary for the response is already present in the stimulus, i.e., 
what the teacher says, the classroom situation, etc. Unless the 
learner understands structurally and semantically what is being 
said, he cannot give a complete and correct answer. Example: 

Tamil ~ T : ava ullee irukkuraa 
she inside is 

'she is inside 1 

L„: ava ullee irukkuraa 
1 

T : Use the word 'vittulee' 

L : ava vittulee irukkuraa 
she in the house is 

1 she is in the house' 

T : Change it into a question 

L^: ava enkee irukkuraa? 
she where is 

'where is she?' 

Telugu - T : aame loopala undi 
she inside is 

'she is inside' 

L ^: aame loopala undi 

T : Use the word 'intloo' 

hi aame intloo undi 

she in the house is 

'she is in the house' 

T : Change it into a question 

aame ekkada undi? 
she where is 


or 


where is she' 
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aame intloo undaa? 

she in the house is 

'is she in the house?' 

Hindi - T : vah andar h£ 
she inside is 

'she is inside' 


L : vah andar hi 

T : Use the word 'ghor ins'' 

L^: vah ghar me hi 

she house in is 

'she is in the house' 

T : Change it into a question 

L^: vah kahaa hi? 
she where is 

'where is she?' 

or 

kyaa, vah ghar me hi ? 
what, she house in is 

'is she in the house?' 

The response of Learner-1 (L^) is purely mechanical/simple 

repetition and that of Learner-2 (L^) is repetition by using the 
cues in a proper place. The response of Learner (L^) is manipula¬ 
tive . 

Successful language instruction expects an automatic use of 
language manipulation by the learners. In the mechancial drill, 
without having a grammatical analysis the learner will respond by 
analogy; whereas in manipulative drill unless the learner understands 
the features involed in the language manipulation he will not be 
able to give a correct and complete response. The drill should, 
however, be preceded by some kind of grammatical analysis and 
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explanation. Though there is instrumental conditioning involved, 
the learner has to use trial and error method. Politzer (1968) 
argues that the explanation of the structures and vocabulary before 
the presentation of the text and drills is more effective. 

Communicative Drills 

By practising the mechanical and manipulative drills, the 
learner rather masters what is being taught than using the language 
as he wants. The ultimate aim of language teaching is to make 
the learners communicate freely and thus language teaching aims 
at developing communicative competence. The expected terminal 
behaviour is language use for communication. In other words, 
it is a free transfer of learned language patterns to appropriate 
situations. 

Manipulative drills and communicative drills can be diffe¬ 
rentiated from the point of view of learners' ability to manipulate 
and use the language structures and vocabulary in novel situations. 
In the manipulative drills, the learner is expected to use the 
language automatically by manipulating the given utterances whereas 
in communicative drills, it is the ability to use the learned 
language patterns appropriately in novel situations. Example: 

Tamil T : raaman ehka viittukku vantaan 

Raman our to house came 

'Raman came to our house' 

raaman paattu paatunaan 
Raman song sang 

'Raman sang a song' 

Make complex sentence using relative participle form 
of the first sentence. 

L : enkal viittukku vanta raaman 

our to house who(came) Raman 
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paattu paatunaan 
song sang 

'Raman, who came to our house, sang a song 1 
or 

paattu paatuna raaman erika viittukku vantaan 

song (who)sang Raman our to house came 

'Raman, who sang a song came to our house 1 

This is a manipulative drill. 

Telugu - T : kisoor kaaleeziiki vellaedu 
Kishore to college went 

'Kishore went to the college 1 

kisoor keeramsu aadaedu 
Kishore carroms played 

'Kishore played carroms' 

Combine the two sentences reducing one to the relative 
clause form. 

L : kaaleeziiki vellina kisoor keeramsu aadaedu 
to college (who)went Kishore carroms played 

'Kishore, who went to college, played carroms' 

or 

keeramsu aadina kisoor kaaleeziiki vellaedu 

• • • » • 

carroms (who)played Kishore to college went 
'Kishore, who played carroms, went to college' 

Hindi - T : vasanta skuul gayi 
Vasanta to school went 

'Vasanta went to school' 

vasanta ne khaana khaayaa 
Vasanta food ate 

'Vasanta ate food' 

Combine the two sentences reducing one to the relative 
clause form. 
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L : skuul gayii huii vasanta ne khaanaa khaaya 
school who went Vasanta food ate 

'Vasanta who went to school, ate food' 

or 

khaanaa khaayii huii vasanta skuul gayii 
food who ate Vasanta school went 

'Vasanta who ate food went to school' 

By explaining the example, the learners could be asked to build 
up similar conversations in novel situations by providing contexts. 

Though time consuming ( the development of a higher degree 
of communicative competence results in the learners' being more 
and more fluent in the use of the language learnt. Reading compre¬ 
hension passages, role play, etc., can be administered as communi¬ 
cative drills. 

As Carroll ( 1 953) says, "language teaching should provide 
problem solving situation in which the student must find appropriate 
verbal responses for solving the problem, 'learning' by trial 
and error process, to communicate rather than merely to utter 
the speech patterns in the lesson". The communicative drills 
provide the situations and the ability to solve the problems through 
their own expressed opinion. 

All the lessons/units in the’ teaching material may not be 

in a position to_incorporate all the mechanical, meaningful and 

communicative drills. However, depending upon the composition 
of the learners, etc., the language teacher and/or the material 
producer must include as many varieties of drills as possible 
to make the language instruction more effective and efficient. 



CHAPTER - II 


TYPES OF LANGUAGE DRILLS 

In this chapter the aim is to discuss various kinds of language 
drills and provide examples from two or three major Indian languages. 

There are various types of drills. Mainly twelve types of 
drills can be thought of. Following are of 'restructuring range' 
type drills. Restructuring range indicates the arrangements, 
rearrangements and the complexities in the drills that a learner 
experiences to give a response. 

1) Repetition 

(a) Verbatum repetition 

(b) Open ended repetition 

2) Substitution 

(a) Simple substitution/single slot substitution 

(b) Substitution in various slots/mixed slot 

substitution 

(c) Substitution that forces a change in the 

structure 

(d) Substitution that calls for a change in the cue 

(e) Multiple slot substitution 

(f) Progressive substitution/moving slot 

substitution 

3) Expansion drill 

4) Addition drill 

5) Sentence formation drill 
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6) Fixed increment drill 

7) Completion drill 

8) Transformation drill 

9) Transformation combination drill 

10) Translation drill 

11) Question and answer drill 

(a) Questions with affirmative answer 

(b) Questions with negative answer 

(c) Questions eliciting alternate answers 

(d) Guided comment or reply drill 

(e) Simple response questions/Yes-No questions 

12) Replacement drill 

1 - Repetition Drill 

Each and every drill has its own purpose. It is hoped that 
the repetition of sentences will automatically settle the struc¬ 
tures and vocabulary in the minds of the learners. Mere introduc¬ 
tion of the structure in the class room alone may not serve the 
purpose. Understanding and verbalizing a pattern or structure 
may help the learners to learn it but the ability to use the 
language cannot be achieved by practising the pattern alone. 

The repetition drill is of great help in building up 'kinetic 
memory', i.e., for the training of the perceptual motor skills. 

The difficulty in this context is that memorizing materials 

in a second/foreign language is much more difficult than memorizing 
* 

in the mother tongue. 

Aim 

The purpose of this drill is to enable the learners to interna¬ 
lize the structure or grammatical categories introduced in the lesson. 
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Procedure 

Following five points should be kept in mind while administer¬ 
ing drills: 

1) Only the vocabulary introduced in the lesson will be made 

use of. 

2) Let the learner listen to the utterance and then repeat 

it. It is a must to let the learners listen to the sen¬ 
tences serveral times. 

3) The teacher has to repeat the utterance three times or more. 

The repetition part should begin with chorus drill or mass 
drill and when the learners, as a group attain some success, 

the teacher will move on to individuals by adopting chain 
drill. 

4) Sometimes, the teacher may not be able to administer a 

long sentence, in which case, the long sentence should 
be broken into phrases or clauses with appropriate pauses. 
The teacher has to begin with the last phrase and build 
up the whole utterance. Similar exercise, however will 
be done in the expansion drill also. 

5) The teacher should repeat the items with natural speed, since 

slow or fast stimuli will effect the pronunciation of 
the student and the speed of their response perhaps in 
addition to distorting the meaning also. 

The repetition of the structure indirectly provides the 
grammatical explanation. The context of occurrence itself points 
out the grammatical point. The teacher is the model and the 
learners will imitate him with the same speed, intonation and 
pronunciation. in addition to internalizing the whole structure, 
the learners will be able to discover new morphological and syntac¬ 
tic features aimed at teaching. 


There are two kinds of repetition drills: 

(a) Verbatum repetition and 

(b) Open ended repetition. 
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(a) Verba turn Repetition 

The learner repeats the sentences given without any change. 
Illustrations ; 

Tamil - T : avaru aaciriyaru 
he teacher 

'he is a teacher' 

L : avaru aaciriyaru 

T : avan neettu vantaan 
he yesterday came 

'he came yesterday' 

L : avan neettu vantaan 

T : nalla paticca raaman pariitcaiyil pass aanaan 

well studied Raman examination pass -past 

'Rama who studied well, passed in the exami¬ 
nation ' 

L : nalla paticca raaman pariitcaiyil pass aanaan 

Telugu - T : neenu annam tintunnaanu 

I food eating 

'I am eating food' 

L : neenu annam tintunnaanu i 

T : vasanta vijayawaada wellindi 

Vasanta Vijayawada went 

'Vasanta went to Vijayawada' 

L : vasanta vijayawaada wellindi 

T : baagaa cadiwinaa, aameki maftci maarkulu 

well studied she good marks 

raaleedu 
did not get 

'though studied well, she did not get good 
marks' 

. . . • . 

L : baagaa cadiwinaa, aameki manci maarkulu 


raaleedu 
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Hindi - T : maadhavi daans kar rahii h£ 

Madhavi dance doing is 

'Madhavi is dancing 1 

L : naagamani vaizaagmee h£ 

Nagamani Vizag in is 

'Nagamani is in Vizag' 

L : naagamani vaizaagmee h£ 

T : kam khaanee par bhii vah balvaan h£ 

less eaten even though he strong is 

'Even though he has eaten less, he is strong' 

L : kam khaanee par bhii vah balvaan h£ 

(b) Open Ended Repetition 

The learners' responses may contain vocabulary items from 
his own imaginations. 

Illustrations : 

Tamil - naan vaankappooratu peenaa 

I what going to buy pen 

'what I am going to buy is pen' 

naan vaankappooratu (puttakam) 

I going to buy (book) 

naan vaankappooratu (kattil) 

' cot' 

Telugu - neenu cuudabooyeedi sinimaa 

I going to see movie 

'what I am going to see is a movie' 

neenu cuudabooyeedi (naatakam) 

I going to see (drama) 

neenu cuudabooyeedi (sarkasu) 

'circus' 
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Hindi - meeri deekhii huii tasviir 
my seen (which?) picture 

'the picture that I have seen' 

meerii deekhii huii (pustak) 
my seen (which?) (book) 

'the book that I have seen' 

meerii deekhii huii (naatak) 

'drama 1 

etc. 

The parenthesis shows the optionality of the learners' choice. 

2. Substitution Drill 

After acquiring the basic sentences by repetition, substitution 
drill becomes most powerful and useful to overcome the restricted 
ability of being able to speak only a set of sentences of the 
same structure. 

The sentence is composed of segments within a frame, the 
position of which is in a fixed relation to the position of other 
slots. The general structure of the sentence is retained but 
there will be changes in the semantic content. 

Sometimes, substitution introduced into one frame necessitates 
a change of one or more segments of the sentence. Substitution 
drill may be of various types according to the mechanism of opera¬ 
tion and they are: 

(a) Simple substitution/Single slot substitution 

(b) .Substitution in different slots/Mixed slot 

substitution 

(c) Substitution that forces a change in the 

structure 

(d) Substitution that calls for a change in 

the cue 
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(e) Multiple slot substitution 

(f) Progressive slot substitution/Moving slot 

substitution 

(a) Simple Substitution 
Aim 

To enable the learners to begin to assimilate the structure 
and the variation in a single frame. It enables him to recognize 
and use the class of segments that can fit into a particular frame. 

Procedure 

The teacher presents the basic structure that needs to be 
practised by the learners. A cue word to substitute in a slot 
is given and the learner is expected to give the new sentence 
retaining the same pattern. This is a simple substitution in 
the sense that neither the cue word nor the structure undergoes 
any change. The meaning of the words is already known. Some 
examples are given by the teacher himself to illustrate and then 
the learner is asked to proceed on similar lines 

Illustrations : 

Tamil - siitaa oru nalla ponnu 
Sita one good girl 

'Sita is a good girl' 

ketta 'bad' 

siitaa oru ketta ponnu 
Sita one bad girl 

'Sita is a bad girl' 

alakaana 'beautiful' 

siitaa oru alakaana ponnu 
Sita one beautiful girl 

'Sita is a beautiful girl' 
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Telugu - vasanta caala telivaina ammaayi 
Vasanta very intelligent girl 

'Vasanta is a very intelligent girl' 

andamaina 'beautiful' 

vasanta caala andamaina ammaayi 
Vasanta very beautiful girl 

'Vasanta is a very beautiful girl' 

curukaina 'active' 

vasanta caala curukaina ammaayi 
Vasanta very active girl 

'Vasanta is a very active girl' 

Here the adjectives are substituted. 

Hindi - maadhavi hosiyaar larkii hE 

Madhavi intelligent girl is 

« 

'Madhavi is an intelligent girl' 

sundar 'beautiful' 

maadhavi sundar larkii hE 
Madhavi beautiful girl is 

'Madhavi is a beautiful girl' 

teej 'active' 

madhavi teej larkii h£ 

Madhavi active girl is 

'Madhavi is an active girl' 

(b) Substitution in Various Slots/Mixed Slot Substitution 
Aim 

To enable the learners to assimilate the grammatical category 
of the words with appropriate places of their occurrence. 

Procedure 

Here the substitution will be simple but in different slots 
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with different grammatical categories. The learner has to know 
the grammatical category of the cue words. However, more complex 
items, such as gender, number, etc., will not be introduced. 

Illustrations : 

Tamil - avan puttakam patikkuraan 

he book reads 

'he reads a book' 

naaval 'novel' 

avan naaval patikkuraan 
he novel reads 

'he reads a novel’ 

eluturaan 'writes' 

avan naaval eluturaan 
he novel writes 

'he writes a novel' 

kate 'story' 

avan kate eluturaan 
he story writes 

'he writes a story' 

Telugu - kisoor kaaleeziiloo caduwutunnaadu 

Kishore college-in studying 

'Kishore is studying in college' 

intloo 'in the house' 

kisoor intloo caduwutunnaadu 
Kishore house-in studying 

'Kishore is studying at home' 

aadutunnaadu 'is playing' 
kisoor intloo aadutunnaadu 
Kishore house-in playing 

'Kishore is playing at home' 
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raamudu 1 Rama' 

raamudu intloo aadutunnaadu 
Rama house-in playing 

'Rama is playing at home 1 

Hindi - vah acchii kitaab parhtaa h£ 

he good book reads pres. 

'he reads a good book' 

likhtaa 'writes' 

vah acchii kitab likhtaa hE 
he good book writes pres. 

'he writes a good book' 

siitaa 'sita' 

siitaa acchii kitaab likhtii h£ 

Sita good book writes pres. 

'Sita writes a good book' 
burii 'bad' 

sitaa burii kitaab likhtii hE 
Sita bad book writes pres. 

'Sita writes a bad book' 

(c) Substitution that Forces a Change in the Structure 
Aim 

To enable the learners to know that substitution in a slot 
sometimes forces a change in the structure. 

Procedure 

When the learners substitute the cue words, the filler sentence 
needs some changes, like changes in gender, person, number, etc. 
Illustrati ons: 

avan paatam paticcaan 
he lesson read-past 

'he read a lesson' 


Tamil 
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ava 1 she' 

ava paa.tam paticcaa 
she lesson read-past 

'she read a lesson' 

avanka 1 they' 

avanka paatam paticcaanka 
they lesson read-past 

'they read a lesson’ 

Telugu - maadhuri allari ceestoondi 
Madhuri mischief do-pres. 

'Madhuri is playing mischief' 

kisoor 'Kishore' 

kisoor allari ceestunnaadu 
Kishore mischief do-pres. 

'Kishore is playing mischief 1 

pani 'work' 

kisoor pani ceestunnaadu 
Kishore work do-pres. 

'Kishore is working' 

vasanta 'Vasanta' 

vasanta pani ceestoondi 
Vasanta work do-pres. 

'Vasanta is working' 

The above examples involve number-gender agreement. If the 
cue word is now, yesterday, or tomorrow, accordingly the filler 
sentence also needs some changes in the tense of the verb. 

(d) Substitution that Calls for a Change in the Cue 
Aim 

To enable the learner to know which grammatical category would 
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fit in the filler sentence. The learner is also expected to know 
the morphological variations of the cue word without separating 
them from syntax. 

Procedure 

In this type of substitution, the cue word itself is to be 
changed before substituting according to the requirement of the 
filler sentence. The cue word will be given and the learner will 
change it according to the requirements before substitution. 

Illustrations : 

Tamil - nii patikkanum 

you to read should (required) 

'you should read' 

paar 'to see' 

nii paarkkanum 

you to see should (required) 

'you should see' 

kotu 'to give' 
nii kotukkanum 

you to give should (required) 

'you should give' 

Telugu - maadhavi cadawaali 

Madhavi read-should 

'Madhavi must study' 

cuudu 'see' 

maadhavi cuudaali 
Madhavi see-should 


Madhavi must see' 
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paadu 1 sing' 

maadhavi paadaali 

Madhavi sing-should 

'Madhavi must sing' 

tinu 'eat' 

maadhavi tinaali 

Madhavi eat-should 

'Madhavi must eat' 

Hindi - raam koo parhnaa caahiye 

Ram (to) read must (required) 

'Ram must read' 

soo 'sleep' 

raam koo soonaa caahiye 

Ram (to) sleep must (required) 

'Ram must sleep' 

khaa 'eat' 

raam koo khaanaa caahiye 

Ram (to?) eat must (required) 

'Ram must eat' 

Here, the filler sentence needs the infinitive (in case of 
Tamil) and conditional (in case of Telugu) and infinitive (in case 
of Hindi) forms of the verb. Therefore the learner has to change 
the verb form given accordingly before substitution. 

(c) Multiple Slot Substitution 
Aim 

Since the learners have to choose the frame in which the 
substitution is to operate, they learn to distinguish between 
the different word classes. Thus they can explore the semantic 
variation within a given structural framework. 
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Procedure 

Instead of substituting in only one frame, the learner has 
to do it in different frames without affecting any change in the 
grammatical structure. 

Illustrations : 

Tamil - viittule nereya porulu irukkutu 
in the house lot of things are 

'a lot of things are in the house' 

kuu^aiyilee 'basket (in the)’, 
kaaykari 'vegetables' 
kuutaiyilee nereya kaaykari irukkutu 
'there are lot of vegetables in the basket' 

Telugu - skuulloo caalamandi vidyaarthulu unnaaru 

school-in many students are 

'there are many students in the school' 

intloo 'in the house', 
pillalu 'children' 

intloo caalaamandi pillalu unnaaru 

in the house many children are 

'there are many children in the house' 

aafiisuloo 'in the office', 
pyuunulu 'peons' 

aafiisuloo caalamandi pyuunulu unnaaru 
in the office many peons are 

'there are many peons in the office' 

Hindi - sinimaa haal mg' jyaada loog hf 

cinema hall in many people are 

'there are many people in the cinema 
hall' 
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klaas me 'in the class' , 
kam 'less' 

klass me kam loog hC 

class in less(number of) people are 

'there are less number of people in the class' 

ghar me 'in the house', 

acchee 'good' 

ghar me acchee loog h£ 
house in good people are 

'there are good people in the house' 

Multiple substitution can also be changed as simple substitu¬ 
tion, substitution that forces a change in the structure and substi¬ 
tution that calls for a change in the cue. 

(f) Progressive Substitution/Moving Slot Substitution 
Aim 

To enable the learner to know that by substituting words 
in various slots, he would get a number of sentences, understand 
the order of their occurrence and the grammatical categories. 

Pr ocedure 

This drill puts a double burden on the learners' memory. He 
must remember the preceding sentence in which he has substituted 
and he must make a new one according to the cue word given. The 
pattern of substituting in each succeeding slot is maintained. 

Illustrations : 

Tamil ~ T : avan neettu kaaleyilee enka viittukku vantaan 
he yesterday morning our house to came 

'he came to our home yesterday morning 


T : raaman 


' Raman' 
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L : raaman neettu kaaleyilee enka-viittukku vantaan 
Raman yesterday morning our house to came 

'Raman came to our home yesterday morning' 

T : muntaanaalu 'day before yesterday' 

L : raaman muntaanaalu kaaleyilee enka 

Raman day before yesterday morning our 

viittukku vantaan 
house to came 

'Raman came to our home day before yesterday 
morning' 

T : maaleyilee 'evening' 

L : raaman muntaanaalu maaleyilee enka 

Raman day before yesterday evening our 

viittukku vantan 
house-to came 

'Raman came to our home day before yesterday 
evening' 

T : unka 'your' 

L : raaman muntaanaalu maaleyilee unka 

Raman day before yesterday evening your 

viittukku vantaan 
house-to came 

'Raman came to your home day before yesterday 
evening' 

T : katekku 'shop - to' 

L : raaman muntaanaalu maaleyilee unka 

Raman day before yesterday evening your 

katekku vantaan 
shop-to came 

'Raman came to your shop day before yesterday 
evening' 

T : poonaan 'went - to' 
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L : raaman muntaanaalu maaleyil.ee unka 

raman day before yesterday evening your 

katekku poonaan 
shop-to went 

'Raman went to your shop day before yesterday 
evening 1 

Telugu - T : ki§oor monna kaaleziiki vellaedu 

Kishore day before yesterday college to went 

'Kishore went to college day before yesterday' 

L : kisoor monna kaaleziiki vellaedu 

T : vasanta 'Vasanta' 

L : vasanta monna kaaleziiki vellindi 

Vasanta day before yesterday college to went 

'Vasanta went to college day before yesterday' 

T : ninna 'yesterday' 

L : vasanta ninna kaaleziiki vellindi 

Vasanta yesterday college to went 

'Vasanta went to college yesterday’ 

T : sinimaaki 'to a movie' 

L : vasanta ninna sinimaaki vellindi 

Vasanta yesterday movie to went 

'Vasanta went to a movie yesterday' 

T : vaccu 'come’ 

L : vasanta ninna sinimaaki vaccindi 

Vasanta yesterday movie to came 

'Vasanta came to a movie yesterday' 

Hindi - T : raam kal dilli jaaegaa 

Ram tomorrow Delhi will go 

'Ram will go to Delhi tomorrow' 


L : raam kal dilli jaaegaa 
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T : siitaa 'Sita' 

L : siitaa kal dilli jaaegii 

Sita tomorrow Delhi will go 

'Sita will go to Delhi tomorrow' 

T : sinemaa 'movie' 

L : siitaa kal sinemaa jaaegii 

Sita tomorrow movie will go 

'Sita will go to a movie tomorrow' 

T : parso (past) 'day before yesterday' 

L : siitaa parso sinemaa gayii 

Sita day before yesterday movie went 

'Sita went to a movie day before yesterday' 

3- Expansion Drill 
Aim 

It provides the learners with an idea of the order of occurrence 
of the words in a sentence and how the sentences could be built up. 

Procedure 

The learner is given words one after the’ other. He has to 
keep on adding one word after the other in a particular order. 
The direction of the building on is maintained. The learners 
should know the grammatical category of the cue word along with 
its meaning. 

Illustrations : 

Tamil - T : vantaan 'came' 

L : vantaan 

T : viittukku 'to the house' 

L : viittukku vantaan 
house to came 
'came to the house' 
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Telugu - 


T : enka 'our' 

L : enka viittukku vantan 
our house to came 

'came to our house' 

T : kaaleyilee 'morning' 

L : kaaleyilee enka viittukku vantaan 
morning in our house to came 

'came to our house in the morning' 

T : innekku 'today' 

L : innekku kaaleyilee enka viittukku vantaan 
today morning in our house to came 

'came to our house in the morning today’ 

T : avan 'he' 

L : avan innekku kaaleyilee enka viittukku vantaan 
he today morning in our house to came 

'he came to our house in the morning today' 

T : cadiwaedu 'read' 

L : cadiwaedu 

T : pustakam 'book' 

L : pustakam cadiwaedu 
book read 

'read the book' 

T : manci 'good' 

L : manci pustakam cadiwaadu 
good book read 

'read a good book' 

T : skuulloo 'in the school 

L : skuulloo manci pustakam cadiwaedu 
school in good book read 

'read a good book in the school’ 
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T : aa 'that' 

L : aa skuulloo manci pustakam cadiwaedu 
that school in good book read 

'read a good book in that school' 

T : raamudu 'Rama' 

L : raamudu aa skuulloo manci pustakam cadiwaedu 
Rama that school in good book read 

'Rama read a good book in that school' 

Hindi - T : khaayaa 'ate' 

L : khaayaa 

T : khaanaa 'food' 

L : khaanaa khaayaa 
food ate 

'ate food' 

T : acchaa 'good' 

L : acchaa khaanaa khaayaa 
good food ate 

'ate good food' 

T : hootal me 'in the hotel' 

L : hootal me acchaa khaanaa khaaya 
hotel-in good food ate 

'ate good food in the hotel' 

T : kal (past) 'yesterday' 

L : kal hootal me acchaa khaanaa khaaya 

yesterday hotel in good food ate 

'ate good food in the hotel yesterday' 

T: goovind ne 'Govind' 

L : goovind ne kal hootal me acchaa khaana khaaya 

Govind yesterday hotel in good food ate 

'Govind ate good food in the hotel yesterday' 
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4. Addition Drill 
Aim 

The possibility of adding one word after the other enables 
the learners to acquire the basic mechanism by which a sentence 
can be expanded without affecting the basic structure. 

This drill is otherwise called expansion/extension drill. 
The filler sentence is expanded by adding new items to it. VJhxle 
the drill is administered, the learners' familiarity with the 
lexical elements of the drill is very important. In addition to 
knowing the meaning of the items, the learners should also know 
the grammatical category of the item to be added to the filler 
sentence in appropriate places. 

Addition of the items can be either to the left side of the 
master/filler sentence or to the left of the verb. According 
to the structure of the language concerned, this may take place 
either on the right side or on the left side of the verb. 

Illustrations : 

Tamil - T : naan pooneen 
I went 

'I went' 

L : naan pooneen 

T : cennekku 'to Madras' 

L : naan cennekku pooneen 
I Madras to went 

'I went to Madras' 

T : neettu '-esterday' 

L : naan neettu cennekku pooneen 
I yesterday Madras to went 

'I went to Madras yesterday' 
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Telugu - T : neenu raastunnaanu 
I writing am 

'I am writing 1 

L : neenu raastunnaanu 

T : paatham 'lesson' 

L : neenu paatham raastunnaanu 
I lesson writing am 

T : telugu 'Telugu' 

L : neenu telugu paatham raastunnaanu 

I Telugu lesson writing am 

'I am writing the Telugu lesson' 

Hindi - T : mi nee deekhaa 
I saw 

' I saw' 

L : m£ nee deekhaa 

T : sinemaa 'movie' 

L : m£ nee sinemaa deekhaa 

I movie saw 

'I saw a movie' 

T s kannada 'Kannada' 

L : m£ nee kannaqla sinemaa deekhii 

I Kannada movie saw 

'I saw a Kannada movie' 

T : acchii 'good' 

L : m£ nee acchii kannada sinemaa deekhii 
I goood Kannada movie saw 

'I saw a good Kannada movie' 

T : kal 'yesterday' 

L : m£ nee kal acchii kannada sinemaa deekhii 

I yesterday good Kannada movie 

'I saw a good Kannada movie yesterday' 


saw 
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Such addition is possible in the case of most of the major 
Indian languages to the left of the verb. 

Since the order of occurrence of the items/word order is not 
very important in some languages, it is advisable to maintain 
the pattern of adding the words in one direction. If this is 
not done, this drill cannot be effectively administered as a chorus 
drill since the cues are apt to elicit more than one correct 
response. 

The drill may also be carried out by introducing the conjunc¬ 
tive markers also. However the conjunction used should not alter 
the word order in the sentence. By the use of expansion drill, 
the learner will become aware of the fact that sentence consists 
of stringing together various clauses, phrases and words. Thus 
this drill helps the learners to build up longer sentences by 
combining words, phrases and clauses starting from the basic 
sentence. 

5. Sentence Formation Drill 
Aim 

This drill enables the learners to understand that a number 
of sentences could be constructed by using a series of words or 
phrases. 

Procedure 

Before concentrating on difficult or complex patterns to 
make a habit formation in the learners' mind, this type of drill 
is given. 

A chart will be given and the learners have to form sentences by 
making use of the items occurring in different frames of the chart. 
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Illustrations : 

Tamil 


avan 

'he' 

kalluurikku 
'to college' 

viittukku 

'to home' 

poo 
■go' 

avarkal 

kalluuriyileeyiruntu 

vaa 

'they 1 

'from college' 

’come' 


palliyileeyiruntu 

nata 


'from school' 



36 sentences can be constructed from this chart 


Telugu 


aame 

'she' 

.. 

skuuluki 
'to school' 

intiki 
'to home' 

sinimaaki 
'to movie' 

bazaariki 
'to market' 

vaccu 

'come' 

vaallu 

skuulunuftci 

vellu 

'they' 

'from school' 

*go 1 


intinufici 

naducu 


'from home' 

'walk' 


sinimaanufici 

parugettu 


'from movie' 

'run' 


bazaarununci 



'from market' 



64 sentences can be constructed from this chart 
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Hindi 



Fixed increment Drill a „ expre ssion is repented 

in this drill a phrase, a clause 

c c<=ries of Other expressions, 

fore or after a . . the teacher 

- • 11 that the cue given by th 
The feature of thus urr ^ utter , nce added by the 

>es on increasing and the P« ^ ^ the teacher's cue that 

earners remains constant or^ an d/or complexity. The 

— in ° reaSing bv t he learner which remains unchanged 

ertion of the additron by the 

•„*,«- nr Left extremes, 
ould be either in the rrght i 


»n learners to understand that a certain 
enables the learner 
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portion in a sentence can be fixed while increase in the rest 
of the sentences will give new sentences. 

Procedure 

The cue which could be a word, a phrase or a clause is given 
by the teacher to which a fixed expression (either to the left 
or right) is added by the learner, thereby giving a completely 
meaningful sentence. In this drill, it is the cue that varies. 


Illustrations : 

Tamil - T : naan viittukku varuvataa conneen 

I house to (that)would come said 

'I said that I would come home' 

The underlined form is fixed and now the teacher gives 
new cues which the learner adds to the fixed portion 
and gives the new sentence. 

L : naan viittukku varuvataa conneen 

• • 

T : naan unka viittukku 

I your house-to 

L : naan unka viittukku varuvataa conneen 

I your house-to (that)would come said 

'I said that I would come to your home 1 


T : naan naale unka viittukku 

I tomorrow your house to 

L : naan naale unka viittukku varuvataa conneen 

I tomorrow your house-to (that)would come said 

'I said that I would come to your home tomorrow' 

Telugu - T : kisoor raajaman^ri ve^taanani ceppasdu 
Kishore Rajahmundry would go(that) said 

'Kishore said that he would go to Rajahmundry 1 

The portion underlined is fixed. The teacher now gives 
the cues that should be added to the fixed portion by the 
learner and the new expression given. 
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T : ki§oor raajamandri reepu 

Kishore Rajahmundry tomorrow 

L : kisoor raajamandri reepu veltaanani 

Kishore Rajahmundry tomorrow would go(that) 

ceppasdu 

said 

'Kishore said that he would go to Rajahmundry 
tomorrow' 

T : Kisoor raajamandri reepu meilloo 

Kishore Rajahmundry tomorrow mail (in the) 

L : kisoor raajamandri reepu meilloo 

Kishore Rajahmundry tomorrow mail(in the) 

veltaanani ceppaedu 

would go(that) said 

'Kishore said that he would go to Rajahmundry 
tomorrow by mail (in the mail)' 

Hindi - T : laksmi madraas gayii 
lakshmi Madras went 

'Lakshmi went to Madras' 

The underlined portion is fixed. The teacher would give 
the cues that should be added to the fixed portion by 
the learner and the new sentence given. 

L : laksmi madraas gayii 

T : meel se 'by mail’ 

L : laksmi meel se madraas gayii 
Lakshmi mail-by Madras went 

'Lakshmi went to Madras by mail' 

T : subah 'morning' 

L : laksmi subah meel se madraas gayii 
Lakshmi morning mail-by Madras went 

'Lakshmi went to Madras by morning mail' 
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7. Completion Drill 
Aim 

To enable the learner to know the grammatical category of 
the item to be filled in a given sentence and the position of 
its occurrence. 

Procedure 

The drill may be administered in different ways. The word 
to be filled in may or may not necessitate a change. It is always 
advisable to give cue words which need some change before filling 
in. A multiple choice answer may be given which helps the learners 
to identify and select the appropriate word. 

Illustrations : 

Tamil - T : liila oru _ ponnu. (alaku) 

'Leela is a _ girl, (beauty)' 

L : Liilaa oru ajakaana ponnu 
'Leela(is)a beautiful girl' 

Telugu 


Hindi 


The learner is expected to change the given noun form into 
an adjectival form (in the case of Tamil and Telugu) and make 


T : maadhavi caala _ pilla. (allari) 

'Madhavi very _ girl, (mischief)' 

L : maadhavi caala allari pilla 

'Madhavi (is) (a) very mischeous girl' 

T : ghar me sab loog _ h£. (buudhaa) 

house in all people _ are. (old) 

L : ghar me sab loog buudhee h£ 
house in all people old are 
'all the people in the house are old' 



Types of Language Drills/47 


the necessary changes in the adjectival form taking care of the 
subject - number concord in the case of Hindi and then fill in 
the blank. Multiple choice type of the same drill may be given 
as follows: 

Tamil ~ T : liilaa _ ponnu 

Leela_girl 

(alaku, alakaana, alakaa) 

L : liilaa alakaana ponnu 

'Leela is a beautiful girl' 

Telugu - T : maadhavi caala_pilla 

Madhavi is very _ girl 

(andam, andamaina, andanga) 

L : maadhavi caala andamaina pilla 

'Madhavi is a very beautiful girl’ 

Hindi - T : sahar me sab makaan_hi 

city in all buildings _ are 

(badii, badaa, badee) 

L : sahar me sab makaan badee li£ 

'all the buildings in the city are big' 

The cue words are a noun, an adjective and an adverb. 

Unless the learner knows the grammatical category of the words 
given and the grammatical category of the word form to be filled 
in, he cannot choose the correct one to complete the sentence. 

The drill may also be administered without giving a cue word. 
This will move the learners away from the structural nature to 
a point where he is required to recall his vocabulary. The learner 
will thus complete the blank with appropriate words from his stock 
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of vocabulary. Examples: 

Tamil - T : avanukku koficam _ veenum 

to him some _ wanted 

'some _ is wanted by him' 

L : avanukku koncam panam veenum 
to him some money wanted 

'he wants some money' 

(some money is wanted by him) 

Telugu ~ T : maa uuru velleenduku naaku _ kaawaali 

my place go to to me _ needed 

'I need _ to go to my place' 

L : maa uuru velleenduku naaku selawu kaawaali 
my place go to to me leave need 

'I need leave to go to my place' 

(leave is needed by me to go to my place) 

Hindi - T : skuul jaane keliye uskoo _ caahiyee 

school go for him to _ required 

'_ needed for him to go to school' 

L : skuul jaane keliye uskoo kitaabe caahiyee 
school go for him to books required 

'books are required for him to go to school' 

8 . Transformation Drill 

A drill which demands a transformation of one sentence type 
into other types, such as affirmative to negative, interrogative 
or imperative or by changing their mood, voice, aspect, tense, 
etc., is called transformation drill. 

Aim 

The drill is based on the principle of opposition, i.e., 
change in the paradigmatic axis. Each drill brings one of the 

grammatical oppositions into picture. Such features belong to 
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the target language. Lexical content is not too important in 
this drill whereas the mechanism is very important. So the drill 
helps the learner to know the mechanism or operation to make the 
required transformations. 

Procedure 

The learner listens to a sentence which can be transformed 
into other types of sentences involving a grammatical change. 
The grammatical structure may or may not vary, but the transforma¬ 
tion operates on the same grammatical point. 

Illustrations ; 

The drill can be designed in many ways. Some illustrations 
are given below: 

( 1) The learner is instructed to transform affirmative into 
negative. Examples: 

Tamil - T : avan paatam elutunaan 
he lesson wrote 

'he wrote (his) lessons' 

(Change/Transform it into a negative sentence) 

L : avan paatam elutale 
he lesson wrote not 

■he didn't write(his) lessons' 

Telugu - T : vaallu sinimaa cuusaeru 

they movie saw 

' they saw the movie' 

(Change/Transform it into a negative sentence) 

L : vaallu sinimaa cuudaleedu 

they movie saw not 

'they didn't see the movie' 
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Hindi - T : raam ne pustak parhii 

Ram book read 

'Ram read the book' 

(Change/Transform it into a negative sentence) 

L : raam ne pustak nahii parhii 

Ram book not read 

'Ram didn't read the book' 

(2) The learner has to provide questions for the statements 
given as cues. Examples: 

Tamil - T : raaman neettu vantaan 
Raman yesterday came 

'Raman came yesterday' 

L : raaman neettu vantaanaa? 

Raman yesterday come did 

'Did Raman come yesterday?' 

Telugu - T : vaallu sinimaa cuudaleedu 

• * • 

they movie see not 

’ they didn' t see th.e movie' 

(Transform it into a question. Interrogate 
the action) 

L : vaallu sinimaa cuusasra? 

they movie see did 

'did they see the movie?' 

T : (Interrogate the subject) 

L : evaru sinimaa cuseeru? 

who movie saw 

'who saw the movie?' 

or 

vaallu eemi cusaeru? 
they what saw did 

'what did they see?' 
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Hindi ~ T : kisoor guntuur gayaa 
Kishore Guntur went 

'Kishore went to Guntur' 

(Transform this into a question.) 

L : kyaa, kisoor guntuur gayaa? 
what, Kishore Guntur went 

11 did Kishore go to Guntur?’ 

Here the question is a do type one. wh- questions also can 
be administered. The instructions given to the learner should 
be very explicit. 

(3) Imperative sentences can be elicited by giving instruc¬ 
tion like this. Examples: 

Tamil -_enkitte collunka (Instructions) 

me ask 

'ask me' 

T : katave terakka enkitte collunka 
door open me ask 

'ask me to open the door' 

L : katave tera 
door open 

'open the door' 

T : cooru caappita enkitte collunka 
rice eat me ask 

'ask me to eat rice' 

L : cooru caappitu 
rice eat 

'eat rice' 

# 

Telugu - _ ani ceppu (Instructions) 

'say that/tell ... that ask/ to' 
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T : paapaayini intiki rammani ceppu 

Papai house to come that tell 

'tell Papai that she should come home' 

L : intiki raa 
home come 

'come home 1 

T : maadhavinif annam tinamani ceppu 

Madhavi food eat that tell 

'ask Madhavi to eat food’ 

L : annam tinu 
food eat 

'eat food' 

T : ammani katha ceppamani ceppu 
mother story tell that ask 

'ask mummy to tell a story' 

L : katha ceppu 
story tell 

'tell a story' 

T : cilakani maisuuru rammani ceppu 

Chilaka Mysore come that ask 

■'ask Chilaka to come to Mysore' 

L : maisuuru raa 
Mysore come 

'come to Mysore' 

Hindi - _ mujh se puuchiye / kahiye (Instructions) 

me with askfhon.)/ tell(hon.) 

T : mujhse kahiye ki m£ darvaazaa khooloo 

me with tell that I door open 

'tell me that I should open the door' 


L : darvaazaa khooliye 
door open(hon.) 

'please open the door' 
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T : mujhse puuchiye ki m£ kab dillii jaauuga 

me with ask(hon.) that I when Delhi go(fut.) 

'ask me when I would go to Delhi 1 

L : aap dillii kab jaaenge 

you(hon-) Delhi when go(fut.) 

'when will you go to. Delhi' 

9. Transformation - Combination Drill 
Aim 

To enable the learner to know how to make complex and compound 
sentences by transforming one of the given simple sentences to 
the required form like reducing it to a relative clause construc¬ 
tion, etc. This kind of drill enables the learner to group the 
logical relationships between different constituent parts and 
to express them with only a single structure. 

Procedure 

The learner is expected to transform the finite verb of the 
first sentence to conditional or relative participle and combine 
the transformed expression with the second sentence. 

Illustrations ; 

Tamil - T :: Combine the following two sentences: 

a) mayilu meekatte kantatu 
peacock clouds saw 

'peacock saw the clouds' 

b) mayilu aatutu 
peacock dances 

'peacock dances' 

L : mayilu meekatte kantu aatutu 

peacock clouds having seer dances 

'having seen the c]°ud, the peacock dances' 
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Telugil ~ T : Combine the following two sentences: 

a) vaallu raatrantaa peekaadaeru 

they night all through cards played 

'they played cards all through the night' 

b) vaallu pagalu nidra pooyaeru 

they day time sleep (past) 

'they slept during the day time' 

L : vaallu raatrantaa peekaatadi pagalu 

they night ail through card played day time 

nidra pooyaeru 
sleep (past) 

'having played cards all through the night; 
they slept during the day time’ 

Hindi - T : Combine the following two sentences: 

a) raam ne sinemaa deekhaa 

Ram movie saw 

'Ram saw a movie’ 

b) raam ghar aayaa 
Ram house came 

'Ram came home' 

L : raam sinemaa dekhaar ghar aayaa 

Ram movie having seen house came 

'having seen the movie Ram came home' 

Here the finite verb of the first sentence is transformed into 
the verbal participle form and after some deletions (here an equi 
tip deletion) the sentence is combined with the second one. 


10. Translation Drill 

This drill is otherwise called as interpretation drill as 
in the bilingual method of language teaching. 



Types of Language Drills/55 


Aim 

The translation/interpretation drill will help the learners 
to retain the meaning and establish a firm association between 
that meaning and the sounds in the target language. By this the 
learner can overcome the difficulty of properly associating the 
meaning and the sounds together. 

Procedure 

The teacher gives an oral stimulus in mother tongue to the 
Igamers for which they should respond in the target language. 

This drill should not force the learner to concentrate on 
working out the content of the statements he intends to say and 
therefore the stimulus in* mother tongue is used to supply the 
idea or the concept to be expressed in the target language. 

This activity would be of help to a homogeneous group only. 
But if another language is used as a medium 'Same language can 
be used for providing the stimulus. 

However, it is upto the teacher to decide whether to use 
this drill or not since some scholars believe that mother tongue 
is a hindrance to the learners. 

Illustrations : 

T : I have a book 

Tamil - L : enkitte oru pustakam irukk.utu 
me with one book is 

' I have a book' 

Telugu ~ ‘naaku oka pustakam undi 

me for one book is 


I have a book' 
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Hindi 


meraa eek pustak h£ 
my one book is 

'I have a book' 


T 

: I have a box 

Tamil 

- L 

: enkitte oru petti irukkutu 

. • • • 

me with one box is 

'I have a box' 

Telugu 

' 

naaku oka petti undi 
me for one box is 

' I have a box' 

Hindi 

- 

mera eek baksaa h£ 



my one box is 

'I have a box' © 


11. Question and Answer Drill 

This drill is otherwise called the Response Drill. 

Aim 

To give an opportunity to the learners to react automatically 
to situations, making use of the sentence patterns they have already 
learnt in the target language. 

Procedure 

The drill is so formulated that it uses the structures already 
learnt by the learners. So it gives them a more natural direction, 
leading them to normal conversation since the real life situations 
are also involved. 

The main draw-back of this type of drill is that it cannot 
be used for chorus drill since the answers may differ from one 
learner to the other. 
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Illustrations ; 

Question will be framed based upon the patterns introduced 
in the lesson. 

Tamil ~ T : niinka kaaleyilee enna caappittiinka? 
you morning-in what ate 

'what did you eat in the morning?' 

L : naan kaaleyilee tooce caappitteen 
I morning-in dosa ate 

'I ate dosa in the morning' 

T : niinka avanukku enna kotuttiinka? 

you him-to what gave 

'what did you give him?' 

L : naan avanukku panam kotutteen 
I him-to money gave 

'I gave him money' 

Telugu. ~ T : nuvvu intiki eppudu veltawu? 

you home-to when go 

'when would you go to home?' 

L : neenu intiki reepu veltaanu 

I home to tomorrow go 

'I shall go home tomorrow' 

T : vasanta hydraabaaduloo em cSstoondi? 

Vasanta Hyderabad-in what doing 

'what is Vasanta doing in Hyderabad?' 

L : vasanta hydraabaaduloo udyoogam cestoondi 
Vasanta Hyderabad-in job doing 

'Vasanta is working (doing job) in Hyderabad' 

T\: waadiki eem kawaali? 
him to what needed 


'what is needed by him? 
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L : waa<Jiki padi ruupaayalu kaawaali 
him-to ten rupees needed 

'ten rupees are needed by him' 

Hindi - T : aap ne uskoo kyaa diyaa? 

you him-to what gave 

'what did you give him?' 

L : m? ne uskoo eek pustak diyaa 
I him-to one book gave 

'I gave him a book' 

T : siita ne kyaa khaayaa? 

Sita what ate 

'what did Sita eat?' 

L : siita ne rooti khaayii 
Sita bread ate 

'Sita ate bread' 

Question can be asked for which only the patterns learnt already 
can be made use of to construct the answer. Chorus drill may 
be possible in such cases. 

A series of questions which elicit information on a variety 
of subjects cannot be considered as pattern drill. Examples: 


Tamil - T : niinka nettu citamparattukku pooniinkalaa? 

you yesterday Chidambaram to go-past 

'did you go to Chidambaram yesterday?' 

L : aamaa 
'yes' 

T : unkitte yaaru connaanka? 
you to who told 

'who told you?' 



Types of Language Drills/59 


Telugu - 


L : peeraaciriyarutaan enkitte connaaru 

professor only(himself) me told 

'Professor himself told me' 

T : unka nanpare cantippiinkalaa? 
your friend meet-will 

'will you meet your friend?' 

L : aama, naan cantippen 

yes, I meet-will 

'yes, I will meet' 

T : miiru selawuloo intiki veltunnaaraa? 

• • * 

you on leave home-to going 
'are you going home on leave?' 

L : awunu, miikewaruceppaeru? 
yes, you who told 

'yes, who told you?' 

T : saestrigaaru ceppaeru. akkada subbaarawuni 

Mr. Sastri told there Subbarao 

kaiusukuntaara? 

meet-would 

'Mr. Sastri told me. Would you meet 
Mr.Subbarao there' 

L : enduku? 

'why?' 

T : neenu oka paarselu istaanu. waadiki ivvandi 

I one parcel give him-to give(hon.) 

'I shall give a parcel. Please hand it over 
to him' 

L : saree 
'0.K. ' 

T : caala thaenks 'many thanks' 



60/Drills and Exercises in Language Teaching 


L : parawaaleedu, danikeemundi 

doesn't matter that for what is 

'doesn't matter, what is there?' 

Hindi - T : aap aagraa kab jaa rahe hf? 

you(hon.) Agra when going are 

'when are you going to Agra?' 

^ r>+ ^ 

L : m£ aagraa nahii jaa raha huu> dilln gaauuga 

I Agra not go ing am Delhi go(fut.) 

'I am not going to Agra* (I will) go to Delhi' 

T : aap meerelie eek kaam kar sakege? 
you me for one work do can(hon.) 

'can you do one thing(work) for me?' 

rf 

L : kya caahte h£? 

what want are 

'what do you want?' 

T : yah kitaab misraajii koo diijiye 

this book Misra(hon-) to give(hon.) 

'please give this book to Mr. Misra' 

L : jaroor dee duuga 

definitely give away 

'I shall definitely give it' 

The dialogue in the lesson may have questions and answers. 
That does not mean a question and answer drill adopted should 
have all questions and answers which elicit different informations 
with different structures. The material' producer may not get 
more questions to ask from within the lesson. So he has to look 
for topics, structures and vocabulary from the previous lessons 
too. 

Following are the three types of question and answer drills: 
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(a) Questions with an Affirmative Answer 

Do type of questions to elicit an affirmative answer will 
be given. 

Illustrations : 

Tamil - T : niinka sinimaa paarttiinkalaa? 

you movie see-did 

'did you see a movie?' 

L : aamaa, naan sinimaa paartteen 

yes, I movie saw 

'yes, I saw a movie' 

T : niinka paatam paticciinkalaa? 
you lesson read-did 

'did you read the lesson?' 

L : aamaa, naan paatam paticceen 

yes, I lesson read 

'yes, I read the lesson' 

Telugu. - T : miiru bjndaawanagaardensu cuusaeraa? 

you Brindavan Gardens see-did 

'did you see Brindavan Gardens' 


L : awunu, meem bjndaawanagaardensu cuusaem 
yes, we Brindavan Gardens saw 

'yes, we saw Brindavan Gardens' 

T : miiru naagaraholee vellasraa? 

you Nagarahole go-did 

'did you- go to Nagarahole?' 

L : awunu, meem naagaraholee vellasm 

yes, we Nagarahole went 

'yes, we had been to Nagarahole' 
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Hindi ~ T : kyaa turn ne vah sinemaa deekhaa? 

what you that cinema see-did 

'did you see that cinema?' 

L : haa. m£ ne vah sinemaa deekhaa 
yes. I that cinema saw 

'yes. I saw that cinema' 

T : kyaa, turn ne khaanaa khaayaa? 
what, you food eat-did 

'did you take/eat (your) food?' 

L : haa. mt ne khaanaa khaayaa 
yes. I food ate 

'yes. I ate (my) food' 

(b) Questions with a Negative Answer 

Do type of questions which elicit a negative answer placing 
'no' at the beginning. 

Illustrations : 

Tamil - T : nii neettu paticceeyaa? 

you yesterday read-did 

'did you read yesterday?' 

L : ille, naan neettu patikkale 

no, I yesterday read-didn't 

'no, I did not read yesterday' 

T : nii paatam elutuneeyaa? 
you lesson write-did 

'did you write the lesson?' 

L : ille, naan paatam elutale 

no, I lesson writ.e-didn't 

'no, I did not write the lesson' 
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Telugu - T : miiru saalaarjang myuuziyam cusaeraa? 

you Salarjung museum see-dld 

'did you visit Salarjung museum?' 

L : leedu, meem saalaarjang myuuziyam cuudaleedu 

no, we Salarjung museum see-didn't 

'no, we did not visit Salarjung museum' 

0 

T : waallu ninna paartiiki vaccaeraa? 

they yesterday party to come-did 

'did they come for the party yesterday?' 

L : leedu, waallu ninna paartiiki raaleedu 

no, they yesterday party to come-didn't 

'no, they did not come for the party yesterday' 

T : manam ellundi piknikki veldaamaa? 

we day after tomorrow picnic-to go(fut.) 

'shall we go to a picnic day after tomorrow?' 

L : vaddu, manam ellupdi piknikki 

no, we day after tomorrow picnic-to 

velladdu 
go-not 

'no, let us not go on a picnic day after 
tomorrow' 


Hindi - T : kyaa aap ne taajmahal deekhaa? 

what, you(hon.) Tajmahal see-did 

'did you see Tajmahal?' 

L : nahii, m£ ne taajmahal nahii deekhaa 
no, I Tajmahal not see-did 

'no, I didn't see Tajmahal' 

T : kyaa, aap yahaa se jaipuur jaaegee? 

what, you(hon.) here from Jaipur go(fut.hon.) 

'will you go to Jaipur from here?' 
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L : nahii m£ jaipuur nahii jahuuga 
no I Jaipur not go(fut.) 

'no, I will not go to Jaipur' 

(c) Alternative Answer 

. Here the learner has a choice to answer the question. He 
may give one of the two or three possible alternative answers. 
For a chorus drill, it may be of little use since different learners 
may think of different answers. These question answer drills 
are of great help for practising verbs. They are also used to 
teach vocabulary, idioms, etc. 

Illustrations : 

Tamil ~ Q : nii ehga viittukku neettu vanteeyaa? 

you our house to yesterday come-did 

'did you come to our house yesterday?' 

A : (1) Positive: 

a) aamaa, naan neettu unga viittukku 

yes, I yesterday your house-to 

vanteen 

came 

'yes, I came to your house yesterday' 

b) aamaa, vanteen 
yes, came 

'yes, (I) came' 

(2) Negative: 

a) ille, naan neettu unga viittukku 

no, I yesterday your house to 

varale 
come not 

'no, I didn't come to your house 
yesterday' 



Telugu 


Hindi 
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b) ille, varale 
no, come-not 

1 no, (I) didn't come' 


Q : miiru monna paartiiki vaccaeraa? 

you day before yesterday party to come 

'did you come to the party day before yesterday? 1 
A : (1) Positive: 

a) neenu monna paartiiki 

I day before yesterday party to 

vaccaenu 

came 

'I came for the party day before 
yesterday' 

b) awunu, vaccaenu 

yes came 

'yes, (I) came' 

(2) Negative: 

a) neenu monna paartiiki 

I day before yesterday party to 

raaleedu 
came-not 

'I did not come for the party day before 
yesterday' 

b) leedu, raaleedu 

no, came-not 

'no, (I) did not come' 


Q : kyaa, maadhavi guntuur jaaegii? 
what, Madhavi Guntur go(fut.) 
'will Madhavi go to Guntur?' 



i 
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A : (1) Positive: 

a) maadhavi guntuur jaaegii 
Madhavi Guntur go(fut.) 

'Madhavi will go to Guntur' 

b) haa, jaaegii 
yes, go(fut.) 

'yes, (she) will go' 

(2) Negative: 

a) maadhavi guntuur nahii jaaegii 
Madhavi Guntur not go(fut.) 

'Madhavi will not go to Guntur' 

b) nahii, nahii jaaegii 
no, not go(fut.) 

'no, (she) will not go' 

(d) Guided Comment or Reply Drill 

This drill may be included along with the question answer 
drill. 

Aim 

To train the learner to use one structure in the place of the 
other. 

Procedure 

The cue to be given may be a question or a statement which 
requires an appropriate controlled or free reply by the learner. 
However the cues are selected so that the entire group gives one 
structure only. 

Illustrations : 

Tamil - (1) kaaviri mukkiyamaana aaru; aanaa kanke 
Kaveri important river but Ganga 
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Telugu - 


rompa mukkiyamaana aaru 

(very)more important river 

'Kaveri is an important river, but Ganga is 
more important river 1 

kanke kaaviriye vita rompa mukkiyamaana aaru 

Ganga Kaveri than more important river 

'Ganga is more important than Kaveri' 

(2) ava vayacu 20> aanaa avaru vayacu 40 

her age 20 but his age 40 

'she is 20, but he is 40' 

avaru avale vita vayacaanavaru 
he her them (aged) older 

'he is older than her' 


( 1) naagamani andamayna ammaayi 
Nagamani beautiful girl 

'Nagamani is a beautiful girl' 

vasanta caala andamayna ammaayi 
Vasanta very beautiful girl 

'Vasanta is a very beautiful girl' 

vasanta nagamanikan^e andamayna ammaayi 

Vasanta Nagamani more than beautiful girl 

'Vasanta is more beautiful than Nagamani' 

(2) neenu reepu intiki veltaanu 
I tomorrow home-to go(fut.) 

'I shall go home tomorrow' 

waadu iwwala intiki veltaadu 
he today home-to go(fut.) 

'he will go home today' 
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waadu naakante mundu intiki veltaadu 
he me than earlier house-to go(fut.) 

'he will go home earlier than me' 


( 3) maadhuriki muudeellu 
Madhuri to three years 

'Madhuri is three years old' v 

gunduki rendeellu 
Gundu to two years 

'Gundu is two years old' 

gundu maadhurikante cinnawaadu 

Gundu Madhuri more than young(mas.) 

'Gundu is younger to Madhuri' 


Hindi - (1) raamaarau biis saal kaa hE 

Ramarao twenty year 's is 

'Ramarao is twenty years old' 

kisoor baarah saal kaa hE 
Kishore twelve year 's is 

'Kishore is twelve years old' 

raamarau kisoor se baraa hE 
Ramarao Kishore than older is 

'Ramarao is older than Kishore' 

12. Replacement Drill 

This drill is closer to a substitution drill in which the 
substitute belongs to the same part of speech as that of the one 
replaced. 

Here the learner replaces one unit with another, which though 
does not belong to the same part of speech, has a definite relation¬ 
ship with the one it replaces. 
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Aim 

To some extent this drill helps the learners to know the 
technique of contracting long sentences, and to know the changes 
in the replacements. 

Procedure 

A basic sentence is given and the learner is asked to replace 
some part of the sentence. A model is given so as to avoid using 
the grammatical terms in the instructions. 

Instructions : 

Replace the possessive + noun form by a pronominalized form. 

Tamil - atu ennoote peenaa 

that my pen 

'that is my pen' 

atu ennootetu 
that mine 

'that is mine' 

Telugu - adi naa pustakam 

that my book 

'that is my book' 

adi naadi 
that mine 

'that is mine' 

or 

aa pustakam naadi 
that book mine 

'that book is mine' 

idi naa petti 
this my box 

'this is my box' 
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idi naadi 
this mine 

'this is mine' 

or 

ii petti naadi 
this box mine 

'this box is mine' 

Hindi ~ yah meera ghar hE 

this my house is 

'this is my house' 

yah meeraa h£ 
this mine is 

'this is mine' 

or 

yah ghar meeraa hE 
this house mine is 

'this house is mine' 

This drill has limited application because it can be used 
only with certain structures. This drill is also called Reduction 
Drill . The car is small is reduced as It is small , etc. 



CHAPTER - III 


TIPS TO THE LANGUAGE TEACHER 


Following tips will be helpful to the teachers in administering 
language drills in the classroom: 

1) Before administering the drill, the learners should 
be explained the aim of the drill and the procedure to be 
followed. 

2) The items in the drill should be short. 

3) A system of hand signals (to start, to stop, to repeat, 
to repeat again, etc.) may be used so that the teacher' s 
instructions to start, stop, repeat, etc., may not interfere 
with the stimulus and the responses. 

4) The teacher should follow the response carefully and 
should give correct responses for reinforcement immediately 
after each of the learner's reponses. 

5) Besides chorus drills, individual response drill 
should also be administered which helps the teacher to locate 
individual learners' problems. 

‘ 6) It is essential that all the learners should be 
involved in repeating the response in chorus drill. None 
should be ignored. 

7) The teacher must be very careful in administering the 
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drills. The sentence produced by administering the drill may 
be grammatical but they may not be acceptable. This kind 
of confusion should be. avoided by the teacher especially 
in the substitution drill. 

8) The teacher should use normal speech in terms of 
speed, stress, intonation, etc. If he slows down or speeds 
up it may not only distort the intonation but also the meaning 
as a whole. Thereby the learners may not be capable of 
understanding normal native speaker's speech in the target 
language. Slowing down or speeding up and unnatural pauses 
will confuse the learner and they are the result of a false 
sympathy towards the learner which is detrimental to his 
own interests. 

9) The teacher should use as little English as possible 
(Pattanayak, 1969), while teaching another language. 

10) The teacher should repeat afresh after every learner, 
so that the learners should not imitate each other. The 
teacher should repeat once again after each learner, so that 
the correct version is always the last impression. 

11) The teacher should not show partiality to any one 
learner. He should tell them that what he expects is superior 
performance from each learner. 

12) The teacher should neither concentrate on the weaker 
learners ignoring the better ones nor should he pay more atten¬ 
tion to the better ones. 

13) The teacher should stick to the vocabulary range 
of the learners at any one time. 
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14) Holding the attention of the class is very important. 
So the teacher should - 

(a) Surprise the learners by changing the order of 

calling on the learners. 

(b) Name the learners after the question. 

(c) If a learner misses a question, the teacher should 

provide the answer to that question and should 
ask a different question to another learner. 

(d) The teacher should repeat the question/sentence if 

the learner finds any difficulty. He should 
ask the learners to close the text when the 
basic sentences are introduced in the class. It 
is very imortant that they concentrate on the 
sounds also. 

15) The teacher should not make a learner repeat more 
than three times at any one time. If the teacher is still 
dissatisfied, he may come back again , to the same learner 
later. 

16) The teacher should not imitate the learner's mispronun¬ 

ciation and he should never exaggerate or ridicule the 
learner's mistake. The best way to correct is to repeat 

the item. The simplest way to express dissatisfaction is 
to ask the learner to repeat again. It is very important 

that the': learners use the learned structures in communicating 
in an unanticipated context. So the teacher should give a 

chance to the learners to use what has been learnt. Thus the 
drill should be made in such a way that the learner can use 
them. 

17) More often than not, boredom is due to the teacher. 
So the teacher should not blame the class if not appears 

to be bored. On the contrary he should try to eliminate 
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the element of drudgery from the classroom teaching. 

18) The teacher should remember one important thing that 
his business is to teach and not just to humour the class. 

19) The teacher should move deliberately from one place 
to another in order to ensure learners' attention. 

20) The teacher should use some gestures, which may include 
the movements of head, hand and body to direct attention to 
emphasize imortance, to express emotion, etc. 

21) The teacher may use verbal and non-verbal reinforcers. 
Verbal reinforcers include expressions like - good, excellent, 
come on, think, etc. , and also repetition and rephrasing of 
learners' response which reinforces their behaviour positively 
and encourage them to participate. Non-verbal reinforcers 
includes nodding, smiling, moving towards responding learners, 
carefully observing the responses and encourage them to 
participate. 

22) The teacher should use positive reipforcers which 
strengthen desirable learner's responses and if he uses nega¬ 
tive reinforcers it weakens or negatively reinforces the 
responses of the learners. The positive reinforcement includes 
non-verbal cues, like nodding, smiling, looking attentively at 
responding students, etc., and verbal reinforcers, like yes, 
excellent, repeating, rephrasing the response of the learners, 
etc. The negative reinforcement includes telling the learner 
directly that his answer is wrong and passing circastic remarks 
and non-verbal reinforcements, like frowning, staring, looking 
angrily at'the responding learner (Passi, 1976). 



CHAPTER - IV 


CONSTRUCTING PATTERN DRILLS 


Though it appears to be simple at first, it is much more 
difficult to construct a good pattern drill. Etmekjian (1967) 
says that the purpose of the drill, the vocabulary available, 
the structures known to the learners, etc., pose certain problems 
and impose certain conditions that must be fulfilled by the 
material producer. Some of the basic principles of construction 
of drills are discussed below. 

One Problem at a Time 

In a pattern drill only one problem should be given attention 
to and the learner should perform only one operation at a time. 
The operation may take place in one of the two different ways, viz., 

1) Simple and single change should be done and 

2) The change in cue may affect another change 

in the master sentence. 

Only one change should be possible in the drills. This 
enables the learner to concentrate on the problem. 

Gradation 

The second important principle -is careful gradation. The 
principles of gradation are (1) Simple to complex and (2) Known to 
unknown. So, the learners should be led step by step from simple 
to complex. The rate of progress in language instruction will 
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depend upon the learning capacity of the learners. Care should 
be taken to avoid boredom due to slowness or 'linguistic indiges¬ 
tion ' due to speed. 

The two criteria for gradation are applicable in two different 
contexts. The first criterion, viz., 'simple to complex' is 
normally adopted in a situation where the target language is 
completely new and unknown to the learner in terms of its structure 
and vocabulary. This perhaps could be applicable mostly in the 
case of a foreign language teaching situation. The second criterion 
viz., 'known to unknown' is generally applicable in the case 
of second language teaching situation and in particular when 
the target language happens to be cognate to the mother tongue 
of the learner. These however are not rigid and watertight compart¬ 
ments . Therefore the material producer or the language teacher 
may have to make a compromise between the two criteria depending 
upon the language background of the learners and also the targets 
laid down for the course of instruction. 

Vocabulary 

The drills should be restricted to the vocabulary under 
the control of the learners. An unfamiliar vocabulary item would 
distract and retard the progress of the learners. 

The learner has to concentrate on both the new vocabulary 
and the structure he is learning. In the drill part of the lesson 
it is advisable not to use any unfamiliar items. For example, 
when the concentration is on, let us say, the pronoun usages, 
if the teacher gives a new verb the conjugation of which is not 
known to the learners, there may be some confusion or difficulty 
in giving the correct response. In order to avoid this, only 
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the known vocabulary should be made use of in the drills. In other 
words, only those vocabulary items that have been presented will 
occur in the drills. 


Naturalness of Situation 

The sentences in the drill should represent natural situations. 
Though some drills aim at the acquistion and practice of grammatical 
structufes, unnatural sentences should be avoided. Thus, for 
example, sentences of the following kind should be eliminated; 


Tamil 


Telugu 


Hindi 


shaajahaan taajmahaalai kattuvaan 
Shahjahan Tajmahal build-fut. 

'Shajahan will build Tajmahal' 

mana deesa prajalandaruu oka samvatsaramloo 
our country people all one year in 

rnavimuktulautaaru 
debt free become 

'all the people of our country will be free of 
debts in one year' 

hamaaree dees me sab loogookoo eek saal me 
our country of all people to one year in 

hindii sikhaayii jaa saktii hf 
Hindi taught can is 

'Hindi could be taught to all people of our country 
in one year' 


One Possible Response 

Almost all the pattern drills should elicit only one correct 
answer. In certain cases, there may be more than one correct 
response. In such cases, care should be taken to elicit 
only one answer. Otherwise, a chorus drill becomes impossible. 
It would be very difficult for the teacher to locate all errors 
and correct them. 
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Clarity of Instructions 

Clear, unambiguous and precise instructions should be given 
to the learners so that they clearly understand what they are 
expected to do. Otherwise, the drill cannot be administered 
successfully. Long, unnecessary and complicated instructions 
should be avoided. In case a drill needs lengthy instructions, 
it is always advisable to choose a model saying 'Do the following 
as in the model'. Though this is preferred as the last resort, 
it should be used wherever the teacher feels that the learners 
would have difficulty in understanding the instructions. 

Model for Every Drill 

The best helping factor to the learners to understand what 
he is expected to do is a model. Whether the drill is simple 
or difficult,it is always desirable to provide a model irrespective 
of the drill. 

Length of a Drill 

There is no defined restriction/limitation for the length 
of the drill. The length of a drill may vary depending upon the 
number of aspects in the sentence and the topic. The teacher can 
change the length of the drill so as to make it easy for the 
learners. However, the drills should not be made so easy that the 
learners' responses become mechanical. The drills should, to 
a certain extent, be a challenge to the leareners; a challenge which 
requires an effort. Learning is always an active process. The 
learners' responses should be as many as possible so that the teach¬ 
ing item is mastered properly. Each response of the learners 
should be reinforced by the teacher by giving a correct answer 
every time. 



CHAPTER - V 


PATTERN DRILLS IN THE CLASSROOM 
AND LANGUAGE LABORATORY 

In the Class 

As we have seen earlier, the natural speed and pronunciation 
of the utterances should be maintained throughout. Some teachers 
think that the pace of instruction could be accelerated if the 
learners achieve sufficient knowledge of the item. But 'sufficient' 
cannot be sufficient to accelerate his drill. The slow or high 
speed of utterances not only destroys the pronunciation, v but 
puts the learners in difficulty in comprehending Target Language 
in natural real life situations. The learners can get to under¬ 
stand and speak at a normal speed in a conversation through constant 
practice in the foreign language. Even the teacher should not 
try to slow down his speech for the learners, which would hamper 
the state of acquisition also. 

It is advisable to administer the drills immediately after 
the presentation of the lesson, which would keep a good tempo. 
It is very important that the teacher should be enthusiastic 
and alert at all times. Any relaxation or boredom caused by 
the teacher will immediately reflect on the learners. The teacher 
must listen carefully to the responses given by the learners 
to locate the errors if any. If the repetition is not upto the 
standard or is incorrect or inaccurate, he should make them repeat 
more frequently with breaks in-between till they get a mastery 
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over that. 

It is assumed that the chorus drill always precedes the 

individual drill. This procedure is followed throughout the 
process of administering drills. When the transition from chorus 
to individual is effected, it is better to choose the brighter 
learners first so that others can have more opportunity to listen 
to thus providing more time to practise. This never means that 
this should be done always because the other learners who are 
given chances later may feel it and they may develop some in¬ 

feriority complex. 

The teacher may administer individual drill first and then 
switch on to chorus drill later to break the monotony of having 
only one kind of drill allthrough. The teacher may decide upon 
the kinds of drill he wants to administer in the class. 

In the Language Laboratory 

Dakin (1973) mentions that the language laboratory is always 
an effective tool actively used in language teaching, particularly, 
for second and foreign language teaching. This however does 
not mean that the laboratory or the other audio-visual aids put 

together can be substituted for the classroom teacher. In other 
words, the mechanical gadgets used for the purposes, of language 

teaching could be only supplementary to the classroom instruction. 

The most important and salient feature of the language labora¬ 
tory is that each individual learner using the language laboratory 
can be attended to on an even basis which is not possible in 
the classroom. This being the case the utility of language 

laboratory becomes particularly significant in the administration 
of language drills to improvise the spoken skills of the learners 
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starting from pronunciation. 

Language drills could be either two phase or three phase 
or even four phase. The two phase drill provides the stimulus 
and a response whereas the three phase drill provides reinforcement 
of the stimulus following the learners' response and the four 
phase drill provides another opportunity for the learner to repeat 
his utterance a second time to make his pronunication more perfect. 


Teacher's 

track 

Stimulus 


Reinf or cement 


Student's 

track 


Response 

•3r | 


Correct 

response 

repeated 


Although this kind of exercise is essential particularly in the 
case of second and foreign language teaching, specifically in 
the beginning stages or the early stages, the administration of 
four phase drill somehow becomes impossible or very difficult 
to be used in a classroom situation from the point of view of 
the time taken in the case of each individual and also from the 
point of view of keeping all the learners busy all through the 
time. For this reason and for better achievements of the learners, 
the four phase drill could be easily and effectively administered 
through the language laboratory avoiding the factors of wastage 
of time and boredom to the others. Thus the laboratory could 
not only be used for the phonetic drills, but for almost all 
the other varieties of drills also. 

In addition to the administration of drills, the role of 
language laboratory in language teaching becomes very significant 
from the point of view of developing listening comprehension among 
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the learners and also to some extent the reading rate. The labora¬ 
tory is preferred to the classroom for purposes of listening 
comprehension because the material presented could be made avail¬ 
able to each of the learners with the same tone without distortion. 
This avoids the factor of some people listening loudly and others 
in very low tone. At the same time when the comprehension passage 
has to be administered more than once to the learners, in a class¬ 
room there might be variations with respect to intonation, stress, 
tone, etc. These factors could be minimised or avoided if the 
material is recorded on tape once and only once. The same can 
be played back if required. 

Attempts could be made to improvise the reading speed among 
the learners by administering the material through the language 
laboratory for listening purposes and simultaneously providing 
the same material on a printed page to the learners. Thus the 
learners are expected to read the printed page as they listen 
to the material on tape. 

Another added advantage of the language laboratory is that 
it could cater to the needs of different categories of learners 
if there is a parity in their achievements of the language. It 
can also provide facilities for inter-communication among them 
and give opportunities for the learners to come in contact with 
the teacher without the knowledge of others and get their doubts 
clarified. The laboratory has been found, to be extremely useful 
in the context of language testing particularly with preference 
to the testing of oral skills. These are in short major advantages 
of the language laboratory with reference to language teaching/ 
learning. 



CHAPTER - VI 


EXERCISES IN LANGUAGE TEACHING 


While the drills in language teaching play a very significant 
role, exercises are no less important than drills in the context 
of language teaching. The same language corpus can form the 
basis for both drills and exercises. However a clear-cut distinc¬ 
tion between drills and exercises needs -to be drawn and this 
may be broadly as follows: 

While drills are orally administered, exercises are adminis¬ 
tered through writing. While the former enables the language 
learners to have more and more of practice to develop a mastery 
of the language, the latter are used for testing the knowledge 
of the learners. Apart from this while drills enable the learner 
to master the spoken skills, exercises are helpful for better 
acquisition of the written skills. Apart from the three way 
distinction made between drills and exercises above, there is 
not much difference between the two. 

A large variety fo drills discussed in the previous sections 
can also be used as exercises. Broadly speaking exercises may 
be focussed upon the following aspects of language. 

1) Script 

2) Vocabulary 

3) Morphology 

4) Morphophonemics 
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5) Syntax 

a) Agreement 

b) Case frames 

c) Co-occurrence 

(i) Infinitives 

(ii) Adverbs 

(iii) Adjectives 

(iv) Complements 

6) Selectional restrictions 

a) On subject 

b) On object 

Various types of exercises relating to the six aspects men¬ 
tioned above can be prepared. Following are some important types 
of exercises: 

1) Constant alternatives 

2) Multiple choice 

3) Matching 

4) Rearrangement of items 

5) Fill in the blank/completion 

6) Formation exercises 

7) Substitution 

8) Transformation 

9) Conjoining 

10) Constructing sentences 

11) Simple questions 

12) Short answer questions 

13) Long answer questions 

14) Language games 

15) Punctuation 

16) Comprehension t 
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17) Composition 

18) Translation 

19) Dictation 

etc. 

Hence each aspect could be taken care of in at least ten 
types of exercises. 

Script 

The script exercises may be categorized and graded tentatively 
as follows: 

1) Identification 

2) Discrimination 

1 . I dentification 

This exercise involves oral answer. The teacher, by using 
a number of flash cards or by writing different characters on 
the blackboard will ask the learner to identify and indicate 
what the character is like and is expected to relate the character 
with the corresponding oral sound. 

2. Discrimination 

This can be administered in a number of ways. 

a) Discrimination of Letter Among Letters 

Tamil - I 1 


Kannada - 


Telugu 


Tamil 


Telugu - 



Hindi 






86/Drills and Exercises in Language Teaching 


Hindi 


The learner is expected to look at the cue item and then 
mark off that item among the choices given against that item (the 
underlined item is correct and examinee is expected to mark off 
that item). 

b) Letter Among Words 

One letter is given as a cue item and against that, some 
words each of which contain the cue letter are given. The learner 
is expected to mark off the cue letter in the words given against 
each. The cue letter might appear either in the initial position 
of the word or the medial or the final positions. 


Tamil 


Telugu - 

Hindi 


c) Words Among Words 

The third variety of visual discrimination exercises could be 
the word among words. In this type, the cue will be word and 
against the cue three or four resembling words are given, among 
which one will be exactly the same as the cue word. The learner is 
expected to mark off the cue word among the choices given against it. 


Tamil 
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Telugu - 


Hindi 


Kannada - 



d) Part of Word Among Word 

In this type the learner is expected to look at the cue and 
mark off that portion among all the words given against it. 


Tamil 


Telugu 


Hindi 



e) Words in Phrases, Clauses or Sentences 

This type of exercises involve the marking of the word in the 
clause or phrase or the sentence given against each. The learner 
has to very cautiously choose only that much portion and mark it 
off in the item given against it. It is possible that the word 
may appear more than once in the sentence given. 


Tamil 


Telugu - 



Hindi 
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f) Pictures to Words 

This kind of exercise requires the identification of a printed 
word corresponding to a familiar picture. In such cases the 
learner must be familiar with the word indicated by the picture. 
At the same time the teacher must ensure that the learner is not 
familiar at all with the incorrect choices. 



Telugu - 

a) illu 

'house' 


b) meeda 

'bungalow' 


c) gudise 

'hut' 

Tamil 

a) viitu 

'house' 


b) kutice 

'hut' 


c) panka^aa 

'bungalow' 

Hindi 

a) ghar 

'house' 


b) makaan 

'bungalow' 


c) jhoopdi 

'hut' 


The correct answer would be '(a)'. 


g) The kind of test item described in (f) can be reversed and the 
learner may be asked to relate the spoken word to the printed 
words. In this type of exercise, the teacher will give an oral 



Exercises in Language Teaching/89 


cue and ask the learner to mark off that spoken word among the 
choices given on the printed page. This type of exercise is parti¬ 
cularly justified as the spoken skills are taught first and 
naturally the teacher would like to measure the facility with 
which students can relate the spoken words to their corresponding 
written forms. 


Telugu 


Hindi 


Tamil 


pustaka m 

a) grantham 

b) pustakam 

c) kaagitam 

pustak 

a) granth 

b) pustak 

c) kaagaj 

pustakam 

a) nuul 

b) puttakam 

c) kaakitam 



The correct responses would be '(b)'. 


Vocabulary 

Exercises on vocabulary can be of various types. 

1) Synonyms or homonyms 

2) Antonyms 

3) Analogies 


1 . Synonyms or Homonyms 

In this type of item a cue word is given against which three 
words are provided. Alternately, context defining the particular 
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meaning of the word may be provided, out of which only one is 
either exactly the same or nearest to the cue word. The learner 
is expected to mark off the closest or .the identical item in the 
choices given. 

Telugu - parasuraamapriiti 

a) agnipramaadam 

b) naiveedyam 

c> parasuraama deevaalayam 
d) parasuraamudi bhaarya 
'(a)' is the correct answer. 

Tamil - kelampu (start) 

a) vaa (come) 

b) kelappu (start transitive) 

c) purappatu (start) 

d) poo (go) 

'(c)' is the correct answer. 

Hindi - sriiganes karnaa 

a) mandir rriee sriiganees puuja karnaa 
'worshipping Sri Ganesh in (a) temple' 

b) kisii subh kaarykaa praarambh karnaa 
'beginning some good work' 

c) kisii subh kaary kii puurti karna 
'completing some good work' 

'(b)' is the correct answer. 

2. Antonyms 

In this type of items a cue word is given which is again 
followed by three or four words out of which only one is exactly 
the opposite to the cue word and the rest of the choices may or 
many not be related to the cue word. 
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Telugu - maamsaahaaram (non-vegetarian food) 

a) apakwaahaaram (unriped food) 

b) saskaahaaram (vegetarian food) 

c) palahaaram (snacks) 

The correct answer would be 1 (b)' 

Tamil - arukil (near) 

a) kataiciyil (at the end) 

b) tolaivil (far away) 

c) pakkattil (near) 

The correct answer would be '(b)' 

Hindi - aakhee lad jaanaa (to fall in love with) 

a) aakhee caar hoo jaanaa (to love) 

b) eek duusree see pyaar karnaa (to love each 

other) 

c) eek duusree see ladnaa (to quarrel with each 

other) 

The correct answer would be ' (b) ' 

3. Analogies 

In this type of items a pair of related words are given against 
which three or four pairs of words are given. One of the choices 
will have the same analogy as the pair of words given in the cue 
item. The learner is expected to mark off such an item in the 
choices leaving the rest of them aside. 

Telugu. ~ bhaasa - saahityam (language - literature) 

a) natana - nr.tyam (action - dance) 

b) swaram - sangiitam (musical tone - music) 

c) banti -aata (ball - play) 

i. 

d) nadi -iita (river - swimming) 

'(b)' has exactly that type of relation as in the 


cue. 
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Tamil - moli - ilakkiyam (language - literature) 

a) natanam - aatu (dance - dance [verb]) 

• • 

b) swaram - icai (musical tone - music) 

c) pantu - aattam (ball - play) 

d) aaru - niiccal (river -swimming) 

'(b)' is the correct answer. 

Hindi - bhaasaa - saahitya (language - literature) 

a) naacnaa - naac (dancing - dance) 

b) swar - sangiit (musical tone - music) 

c) geed - kheel (ball - play) 

d) nadii - tairna (river - swimming) 
'(b)' is the correct answer. 

Exercises of general types may be given as follows: 

(1) Write down the words that go together 


Tamil 

a) cuutaana 

• 

'hot' 

a) vanti 

'cart' 


b) alakaana 

'beautiful' 

b) kaapi 

'coffee 


c) palaya 

'old' 

c) ponnu 

'girl' 


The answer would 

be 'a-b, b-c. 

c-a' . 


Find the 

stranger 




Tamil 

puraa 

kalutai 

kili 

aantai 


'dove' 

'ass' 

'parrot' 

' owl' 


The stranger 

is 'kalutai'. 



Telugu 

cilaka 

paavuram 

hams a 

aawu 


'parrot' 

'dove' 

'swan' 

'cow' 


The stranger 

is 'aawu'. 



Hindi 

suaa 

hams 

kaag 

bakrii 


'parrot' 

'swan' 

' crow' 

'goat' 


The stranger is 'bakrii'. 
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(3) This lesson has some adjectives. Pick them out and use them 
in sentences. Here are some. 


Tamil 

palaya 

'old' 


putiya 

' new' 


alakaana 

'beautiful 

Telugu - 

manci 

' good' 


ced<Ja 

'bad' 

Hindi 

kaalaa 

'black' 


acchaa 

'good' 


(4) Fill in the blanks to make suitable adjectives. Each blank 
stands for a missing letter. 


Tamil 

nii_ _ na 

paampu 


'long' 

'snake' 


u_na 

cuvaru 


'high' 

'wall' 

Telugu - 

te_ni 

hmasa 


'whitish' 

'swan' 

Hindi 

tha _ aa 

caadnii 


'cool' 

'moonlight' 


(5) Prison - prisoner 

We added —er to a noun and made another one. Now make new ones 
as in the model. 

Tamil - toottam 
natippu 
camayal 
paattu 


'garden' toottakkaaran 'gardener' 

'action' _ 

'cooking' _ 

'song' __ 
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(6) Complete the following sentences. 

Tamil - vee£tai aatupavan _ 

paattu paatupavan _ 

vanti octtupavan _ 


. (veettaikkaaran) 
. (paatakan) 

. (oottunan) 


(7) Give the feminine form of the words given below. The first one 
has been done for you. 


Tamil 


Masculine 

maanavan 'student' 


appaa 


'king 
'father' 


Feminine 


maanavi 


Telugu 


abbaayi 


ammaayi 


tammudu 


Hindi 


larkaa 

haathii 


'boy' 


larkii 


Morphology 


bhaaii 


Tamil 


Fill in the blank with the resultant form of the items given 


in parentheses. 

a) itu _ 

this 


pustakam 

book 

(narasaiyya + possessive) 
Narasayya 


Ans: itu narasaiyyaavoote pustakam 
this Narasayya's book 

'this is Narasayya's book' 
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b) naan paatam _ 

I lesson 

(pati + past) 
read 

Ans : naan paatam paticceen 
I lesson read 

'I read a lesson' 


Telugu 

Substitute the verb given in parentheses after conjugation. 

neenu ninna manci pustakam cadiwaenu 
I yesterday good book read-past 

(cuudu 'see') 

(konu 'buy) 

The correct answers would be 'cusaenu, konnaanu* 

saw bought 


Hindi 

m£ nee pustak parhi 
I book read 

(khariid 'buy') 

The correct answer would be 'khariidii' 

bought 


Morphophonemics 

Tamil 

a) Fill in the blank with resultant form of the items given 
in the parentheses. 

itu viitu 

. * 

this house 

(kamalaa + oote) 

Kamala's 

Ans : itu kamalaavoote viitu 'this is Kamala's house' 
this Kamala's house 
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b) Substitute the underlined item with the resultant form of 

the items given in the parentheses. 

Tamil enkittee pattu pencilunka irukkutu 
with me ten pencils are 

'I have ten pencils' 

(puttakam + nka 'books') 

Ans: The resultant form would be 'puttakanka' 

books 

Telugu 

Rearrange the following to get a good sentence. 

iccaeru ewaru dabbu ewaru + ki? 

gave who money who + to 

Ans: ewaru ewariki dabbu iccaeru? 
who to whom money gave 

'who gave money to whom' 

Hindi 

Substitute the underlined word with the word given in paren¬ 
theses . 

raam nee caar cinema dekhaa 

Ram four movie saw 

(larkiyaa + koo 'girls -to') 

The answer would be 'larkiyookoo' 

girls + object 

Syntax 
a) Agreement 


Tamil 

Match 'A' 

with 'B' 




A 



B 

D 

naan 

I 

1) 

viittukku 

-• • 

house to 

vantaan 
came(he) 

2) 

naanka 

we 

2) 

pallikku 

poonaahka 
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A 

B 

3) nii 

3) avale paartteen 

you (sg.) 

she(obj.) saw(I) 

4) niirika 

4) ennootu vantaa 

you (pi.) 

me-with came(she) 

5) avan 

5) patam paarttoom 

he 

movie saw(we) 

6) ava 

6) enkee poonee 

she 

where went(you) 

7) avanka 

7) purappattiinka 

they 

started(you pi.) 

Ans: 1-3, 2-5, 

3-6, 4-7, 5-1, 6-4, 7-2. 

Telugu - Match ’A' 

with 'B' 

A 

B 

1) neenu 

1) kaafii tagaeru 

I 

coffee drank(he-hon.) 

2) meemu 

2) cinimaa cusaedu 

we 

movie saw (he) 

3) nuvvu 

3) pustakam cadiwindi 

you (sg.) 

book read(she) 

4) miiru 

4) eemi cestunnavu 

you (pi.) 

what are doing (you sg.) 

5) vaadu 

5) intiki vellaeru 

he 

house to went 

6) adi 

6) adukuntunnamu 

she 

playing 

7) vaaru 

7) uttaram raastunnaanu 

he(hon.) 

reply are writing(I) 

Ans: 1-7, 2-6, 

3-4, 4-5, 5-2, 6-3, 7-1. 

Hindi - Match 'A 

1 with 'B' 

A 

B 

1) m£ 

1) jaatee hoo 

2) tuu 

2) jaatii hE 
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A 

B 

3) 

turn 

3) jaatee hE* 

4) 

aap 

4) jaatee hoo 

5) 

vah 

5) jatii h?' 

6) 

yah 

6) jaatee hT 

7) 

vee 

7) jaataa h£ 

8) 

yee 

8) jaataa huu 



9) jaataa h? 



10) jaatii h? 

: 

r- 

l 

CN 

CO 

3-4, 4-6, 5-2, 6-9, 


b) Case Frames 

Fill in the blanks with the words given in parentheses after 
adding appropriate case markers. 


Tamil 

naan_kotutteen 

I gave 

(avan, oru patam) 
h6 one picture 

Ans: naan avanukku oru patatte kotutteen 
I him-to one picture gave 

'I gave him one picture' 


Telugu 

neenu _ _ veltaanu 

I go 

(padigantalu, skuulu) 
ten O' clock school 

Ans: neenu padigantalaku skuuluku veltaanu 

I ten O'clock at school to go will 

'I will go to school at ten O'clock' 
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c) Co-occurrence 

(i) infinitives 

Choose the appropriate form of the verb and fill in the 
blank. 

Tamil 

naan cinimaa _ pooneen 

I cinema went 

i) paarkaa 1 to see' 

ii) paarpatu 'what (I) see' 

iii) paartta 'what (I) saw' 

First one is the appropriate word. 

Telugu 

neenu __ pustakaalu konnaanu 

I books brought 

i) raaydaaniki 'for writing' 

ii) cadawacjaniki 'for reading' 

iii) tinadaaniki 'for eating' 

First one is the appropriate word. 

Hindi 

angreji _ muskil hai 

English difficult is 

i) padhnaa 'reading' 

ii) karnaa 'doing' 

iii) jaanaa 'going' 

First one is the appropriate word. 

(ii) Adverbs 

Substitute the underlined word with the adverbial form of 
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the noun given in parentheses. 

Tamil 

avan veekamaa peecinaan 
he fast said 

'he said it fast' 

(alaku 'beauty') 

'alakaa' is the correct form, 
beautiful 

Ans: avan alakaa peecinaan 

he beautifully said 

'he said it beautifully' 

Telugu 

raamudu tondaraqaa parigettasdu 
Rama quickly ran 

'Rama ran fast' 

(nemmadi 'slow') 

'nemmadigaa' is the correct form, 
slowly 

Ans ; raamudu nemmadigaa parigettaedu 
Rama slowly ran 

'Rama ran slowly' 


Hindi 

laksmii acchii larkii hE 
Lakshmi good girl is 

'Lakshmi is a good girl' 

(sundartaa 'beauty') 

'sundar' is the correct form, 
beautiful 

Ans ; laksmii sundar larkii hE 
Lakshmi beautiful girl is 

'Lakshmi is a beautiful girl' 
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(iii) Adjectives 

Fill in the blank with the adjectival form of the noun given 
in parentheses. 

Tamil 

anta _ aaluirt _ pennum tirumanam ceytukittaanka 

that man girl marriage do (past) 

(curucuruppu 'active', alaku 'beauty)' 

The adjectival forms would be (curucuruppaana 'active) and 
('alakaana 'beauty') 

Ans : anta curucuruppaana aalum alakaana pennum tirumanam 
that active man beautiful girl marriage 

ceytukittaanka 
do (past) 

'the active man and the beautiful girl married' 

■tit 

Telugu. 

weedi kaafii taagakuu4adu 
hot coffee drink shouldn't 

'hot coffee should not be drunk' 

(tiipi 'sweet') 

The adjectival form is 'tiyyani'. 

Ans : tiyyani kaafii taagakuudadu 

sweet coffee drink shouldn't 

'sweet coffee shouldn't be drunk' 

(iv) Complements 

Tamil 

Combine the following sentences using the complementizer -nnu. 

i) naan avarukittee conneen 
I him told 


'I told him' 
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ii) naan naale varuveen 
I tomorrow come-fut. 

'I will go tomorrow' 

Ans: naan naale varuveen ’ nnu avarukittee conneen 

I tomorrow come-fut. that him told 

I I told him that I would go tomorrow 1 

Telugu 

Combine the following two sentences using the complementizer 

-ani. 


i) kisoor intiki vellaedu 
Kishore house-to went 

'Kishore went to home' 

ii) kisoor naatoo ceppaedu 
Kishore me told 

'Kishore told me' 

Ans^s kisoor intiki vellaenani naatoo ceppaedu 
Kishore house-to went-that me told 

'Kishore told me that he went home' 


Hindi 

Combine the following two s€;ntences using the complementizer 

-ki. 

i) laksmii, kal aayii 

Lakshmi yesterday came 

'Lakshmi came yesterday' 

ii) raam ne mujhse kahaa 
Ram me with told 

'Ram told me' 

Ans: raam ne mujhse kahaa ki laksmii kal aayii 

Ram me with told that Lakshmi yesterday came 

'Ram told me that Lakshmi came yesterday' 
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Selectional Restrictions 

a) On Subject 

Select one of the nouns given in parentheses and fill in 
the first blank. Make the necessary changes in the form of the 
verb given and fill in the second blank. 

Tamil - _ paatam pati _ 

lesson to read 

{maatu, koranku, avan) 
ox monkey he 

The correct sentence would be 

avan paatam paticcaan 
he lesson read 

'he read the lesson' 

Telugu - _ sinimaa cuudu _ 

cinema to see 

(vaadu, ceppa, aavu) 
he tell cow 

The correct sentence would be 

vaadu sinimaa cuusaedu 
he movie saw 

'he saw the movie' 

b) On Object 

Select the appropriate noun from the three nouns given in 
parentheses and fill in the blank for the object. If necessary 
add the case marker also. 

Tamil - naantaan anta _ utecceen 

(kampu, kannaadi, puttakam) 

The second one is the correct answer. 
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Telugu - 


neenu _ pagala kottaenu 

I break (past) 

(addam, pennu, kurci) 
mirror, pen, chair 

First one is the correct answer. 

Ans : neenu addam pagala kottae nu 
I mirror break (past) 

'I broke the mirror' 


Hindi - raam ne _____ tood diyaa 

Ram break did 

(kaagaz, kursii , mithaayii) 
paper, chair, sweet 

Ans : raam ne kursii tood dii 

Ram chair break (past) 

'Ram broke the chair' 


The design and construction of various types of exercises 
are given in the following Table (adopted from Narasimha Rao, 1980. 
For more details refer that book). 

Type-1 : Constant Alternatives. 

Design: 

The learner is required to choose an answer from two or more 
alternatives that remain the same for a series of items. Statements 
will be provided in terms of True/False, or Yes/No or Agree/Disagree 
etc. This may, sometimes,follow a passage involving comprehension. 

Construction: 

a) The number of True/False items in the series is approxi¬ 
mately equal. 


b) Statement should be definitely True/False. 
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c) Statements should not be normally adjusted from textbooks. 

d) It is recommended to use simple sentences to the extent 
possible. 

Comment: 

a) Wide range of syllabus. 

b) Highly objective and reliable. 

c) Difficult to construct good True/False items. 

d) May have to correct scores for guessing. 

e) Probability is 0.5. 

f) This item type will be highly useful for script and 
vocabulary. 


Type-2 : Multiple Choice. 

Design: 

The learner is required to select the correct answfer from 
the given group of alternatives. 

Construction: 

a) The stem may be a direct question or an incomplete statement. 

b) Distractors must be plausible. They must be real distrac- 
tors to higher ability learners and attractors to lower ability 
learners. 

c) Length and precision of the correct answer should not 
provide a clue. 

d) Correct answers should be randomly arranged. 

Comment: 

a) Highly objective and reliable.__ 
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b) A wide range of abilities. 

c) Wide coverage of syllabus. 

d) Difficult to construct. 

e) Probability of guessing depends upon the'number of choices 
provided. 

f) This may be used in exercises given at all levels of 
language. 


Type-3 : Matching Items. - 

Design: 

Usually consists of two lists called 'Premises' and 'Responses'. 
The learner is expected to match each premise with one of the res¬ 
ponses (simple matching). in compound matching it may be necessary 
to match each premise with two or more responses. This is a kind 
of multiple choice in the response section. 

Construction: 

a) The basis of matching should be explicit. 

b) Number of responses should be more than the number of 
premises. 

Comment: 

a) Highly objective and reliable. 

b) Relatively easy to construct. 

c) Chance of guessing is reduced. 

d) Useful for vocabulary, matching parts of sentences, clauses, 

etc. 
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Type-4 : Rearrangement of Items. 

Design: 

The learners are expected to put the randomly presented material 
into a meaningfully related order. 

Construction: 

Words are provided in a haphazard manner or without a sequence. 

Comment: 

This will enable the learners to know the word order and 
grammatical category of the words given. 


Type-5 : Completion. 

Design: 

The learners are expected to fill in the blank with a word 
or a phrase. 

Construction: . 

a) Elicits short clear-cut answers. 

b) Decision needs to be taken as to whether orthographic or 
spelling mistakes need to be penalized. 

c) Use of textual expressions should be minimized. 

d) This may be constructed in the following ways: 

1) Simple filling in where the cue needs a change. 

2) The cue needs some change according to the syntax of 

the sentence given. 

3) By using the cue the sentence may need some change. 

4) Selecting the cue from the multiple choice. 

5) No cue is given, which may be textual. 

6) Visual cue (picture) may be given. _ 
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Comment: 

a) No chance of guessing. 

b) Easy to prepare. 

c) Scoring not completely objective and therefore less reli¬ 
able. 

d) This is useful to give exercises in all levels of language. 

1) Vocabulary learning. 

2) It enables the learner to know the morphology and 

syntax of the language. 

3) Syntax of the sentence. 

4) Appropriate vocabulary which enables to build up 

vocabulalry and syntax. 

5) Memory power. 

6) Correlation of visual with vocabulary. 


Type-6 : Formation. 

Design: 

The learner is expected to make sentences using the vocabulary 
given in slot boxes. 

Construction: 

a) Keeping some slots same, the others may be multiplied. 

b) The words in some slots may need some change according 
to the syntax. 

Comment: 

a) This enables the learner to know that by changing some 
slots new sentences might be created. 

b) The morphology and syntax of the language. 
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Type-7 : Substitution. 

Design: 

The learner has to substitute a word of the particular slot 
changing the cue/by changing a word in another slot. 

Construction: 

a) Simple substitution. 

b) Substitution in various slots. 

c) Substitution that forces a change in the structure. 

d) Substitution that calls for a change in the cue. 

e) Multiple slot substitution. 

f) Progressive slot substitution. 

Comment: 

This exercise is useful to enable the .Learner to overcome the 
difficulty of being able to write only a set of sentences. (See, 
substitution drill for details). 


Type-8 : Transformation. 

Design: 

The learner has to transform the given sentence into other 
types, like question, negative, etc., and the mood, tense, aspect, 
etc. 

Construction: 

a) This exercise is based on the principle of opposition, 
i.e., change in the paradigmatic axis. 

b) All the possible transformations of sentences. 
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Comment: 

This exercise enables the learner to increase his creativity. 


Type-9 : Conjoining. 

Design: 

The learner is expected to join the given sentences by. using 
sentence connectors or by transforming one sentence into the 
appropriate form (as instructed) and join with the other. 

Construction: 

a) Sentence and sentence connectors may be given, like 
(Tamil) aanaal 'but', atanaal 'so', etc. 

. b) The learner may be asked to transform the first sentence 
into relative participle or verbal participle or conditional, etc., 
and conjoin with the second one. 

Comment: 

a) This enables the learner to know how compound and complex 
sentences are made. 

b) It enables the learner to know the morphology and syntax 
of the language. 


Type-10 : Constructing Sentences. 


Design: 

The learner 
forms, such as 
sentences. 


has to make use of the given words or grammatical 
Relative participle, Verbal participle, etc., 


in 
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Construction: 

a) Words will be given, the grammatical category of which 
should not be changed. 

b) Phrases may also be given. 

c) Proverbs, etc., may also be given. 

d) The learner may be asked to change the grammatical category 
of the word given and use in sentence. 

Comment: 

a) The creative use of parts of sentences in full sentence. 

b) Cultural usages of the proverbs. 

c) Morphology and syntax. 


Type-11 : Simple Question. 

Design: 

A direct question or a specific direction or a stimulus 
produces a word, number, phrase or a sentence as response. 

Construction: 

a) Elicits short clear-cut answers. 

b) A decision has to be taken whether orthographic or-spelling 
mistakes are to be penalized. 

c) Use of expressions from the textbooks should be minimized. 

d) A direct question. 

e) Inference question. 

Comment: 


a) No chance of guessing. 
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b) Easy to prepare. 

c) Scoring not completely objective and less reliability. 


Type-12 : Short Answer (Notes). 

Design: 

A direct question or a specific direction or a stimulus 
which expects a few sentences or a small paragraph as response. 

Construction: 

a) Expressions like 'briefly' or 'what all you know', etc., 
should be avoided in the question. 

b) Action oriented and precise verbs should be used as far 
as possible. 

c) Ask a clearly defined task. 

Comment: 

a) Natural form of a question. 

b) Normally used for testing of comprehension, application, 

etc. • 

c) Less objective and hence less reliable. 

Type-13 : Long Answer. 

Design: 

Quite open for the answer. 

Construction: 

a) Less reliable. 

b) Good scope for free expression on the part of the learner. 
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Comment: 

Suitable for creativity, style, etc. 


Type-14 : Language Games. 

Design: 

The learner is expected to form words, sentences using cross 
word puzzle or riddle, picture connectives, etc. 

Construction: 

a) Cross word puzzle. 

b) Riddle, answering as well as constructing on the model. 

c) Pictures and words. 

d) Finding the stranger among the group of words or sentences. 

Comment: 

a) Helps in vocabulary building. 

b) The mystery play of sentences riddles. 

c) Play, cues learning hence useful for children. 


Type-15 : Punctuation. 

Design: 

The learner has to separate clauses, sentences, etc., by 
placing proper punctuation. 

Construction: 

Only sentences will be given as a single paragraph/passage. 

Comment: 

Useful to know the sentence and paragraph structures. 
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Type-16 : Comprehension. 

Design: 

The learner has to read/listen to the passage and answer the 
questions given. 

Construction: 

a) May be given as listening/reading comprehension. 

b) The questions may be objective or open ended. 

Comment: 

a) The learner should use textual sentences to the minimum. 

b) Also see page No.129-130. 

Type-17 : Composition. 

Design: 

The learner is expected to write creatively. 

Construction: 

a) Guided composition. 

b) Comprehension-cum-composition. 

c) Free composition. 

Comment: 


a) Develops'creative use of language and creative writing 

b) Also see page'No.130-131. 



Type-18 : Translation. 

Design: 

The learner is expected to retain the meaning and to express 
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it in the mother tongue and vice versa. 

Construction: » 

a) From mother tongue to target language. 

b) From target language to mother tongue. 

c) Sentence ‘level. 

d) Passage. 

Comment: 

a) Mother tongue to target language should be given more 
to enable writing in the target language. 

b) No structural translations. 

* 

c) Also see page No.131-132. 

Type-19 : Dictation. 

Design: 

The learner is expected to write what he hears. 

Construction: 

See page No.132-138. 


After having discussed about the techniqes for the construc¬ 
tion of various item types for different kinds of language exercises, 
it may not be out of place to provide a few examples in respect 
of some of the exercises from languages like Tamil, Kannada, 
Telugu, Hindi, etc. 

Multiple Choice 

(a) Following is a word followed by a series of three words. 
Only one out of the three is exactly the opposite of the word 





116/Drills and Exercises in Language Teaching 
given. Mark the correct answer. 


Telugu - 


Tamil 


samardhincu 'to support 1 

a) vijrmbhincu 'to become more furious' 

b) saantincu 'to cool down • 

c) vyatireekincu 'to oppose' 

The correct response would be '(c)' 


inpam 'pleasure' 

a) koopam 

b) makilcci 

c) tunpam 


'anger' 

'joy' 

' sufferings' 


The correct answer would be '(c 


Hindi - samardhan karnaa 'to support' 

a) vijrumbharj karnaa 'to become more furious' 

b) saent hoonaa 'to cool down’ 

c) saamnaa karnaa 'to oppose' 

The correct answer would be '(c)' 

(b) Three answers are given to the question. Underline the 
the correct one. 


Tamil 


naan paatam patikkattumaa? 
I lesson read-shall 

'shall I read the lesson' 

a) niinka patiyurika 'y< 

b) niinka patikkuriinka 
you read-present 


read (imperative)' 
'you are reading' 


c) niiiika patippihka 'you will read' 
you read-fut. 

The correct answer would be '(a)" 
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Malayalam 

ninnal eppool naatt.il pookunnu? • 
you when to native place go-are 

'when are you going to your native place?' 

a) naale pooyi 'tomorrow went' 

b) naale pookum 'tomorrow, will go' 

c) naale pookaam 'tomorrow shall go' 
The correct answer would be '(b)' 


Telugu. 

vijaya eem ceestoondi? 

Vijaya what doing 

'what is Vijaya doing?' 

a) nidra poindi 'went to sleep' 
sleep went 

b) nidra pootundi 'will go to sleep' 
sleep will go 

c) nidra pootoondi 'is sleeping' 
sleep going 

The correct answer is '(c)' 


Hindi 

sriraamulu taanzaania kab gaye? 

Sriramulu Tanzania when went 

4 

'when did Sriramulu go to Tanzania' 

a) pichlee saal gaye '(he) went last year' 
last year went 

b) aglee saal gaye '(he) went next year' 
next year went 

c) pichlee saal jaaegaa '(he) will go last year' 
last year will go 

The correct answer is '(a)' 
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Matching Items 

Match the items- under 'A' with those under 'B* and rewrite 
the full sentence. 


Tamil A 

1) mokalaayamannar 
'mogal king' 

2) tirumalenaayakkaru 
'Thirumalai Naicker' 

3) cuntarapaantiyan 

1 Sundarapandiyan' 

Ans: 1-3, 2-1 and 3-2. 


B 

1) mahaalekattunaaru 
built the mahal' 

2) miinaakshi kooyile kattunaaru 
'built Meenakshi temple' 

3) taajmahaale kattunaaru 
'build Taj Mahal' 


Telugu 


A 


1) manadeesam raajadhaani 


B 

1) potti sriiraamulu garu 


2) haidraabaaduku maroka peeru 

3) swaatantrya dinootsavam 

4) tangutuuri prakaasam gaari 

birudu 

5) aa&andhra raashtraavataranaemiki 

kaarakulu 


2) aagastu padiheenu 

3) aandhra keesari 

4) bhaagyanagaram 

5) kotta dhillii 


Rearrangement of Items 

Rearrange the words given to get a correct sentence. 


Tamil 

pataiyetuttu nookki tennaatte; musliimkal vantanka 
with army towards the South Muslims ’ came 
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Ans: musliimka tennaatte nookki pateyetuttu vantaanka 
Muslims the South towards came(with army) 

'Muslims came towards the South (with army)' 

Telugu 

iccaedu dabbu dhanikudiki kamsaali 
gave money richman to goldsmith 

Ans: kamsaali dhanikudiki dabbu iccaedu 
goldsmith richman to money gave 

'the goldsmith gave money to the richman' 


Completion 

Tamil 

a) Fill in the blank using the proper form of the cue given. 

taamare puu paati _ irukkum 

lotus flower half be 

(malar 'blossom') 

taamare puu paati malarntu irukkum 
lotus flower half blossom-fut. 

'lotus will be half blossomed' 

b) Fill in the blank using the appropriate word from the given 

words. 

en nanparukku _ poralunka ellam pitikkum 

my friend-to things all like-s 

(alakaa , a^akaana , alaku) 

'beautifully' beautiful, beauty’ 

Second is the appropriate word. 

Malayalam 

Fill in the blank using the cue given below. 

naan naale tiruvanannapurattu _ 

I tomorrow Trivandrum 

(poo 'to go') 

'I am going to Trivandrum tomorrow' 

Ans: 'pSkunnu' 
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Kannada 

Flll „ in , the blank usin 9 the appropriate word from the three 
words given. 

naanu sitiige _ illi bande 

I city-to here came 

(hoogu, hoogi, hoodree) 

'to go, after going, if I go' 

Second one is the correct answer. 


Telugu 


Fill in the blank by choosing the appropriate 
choices given in the parenthesis. 


word from the 


maadhavi paalu 
Madhavi milk 


padukundi 

slept 


(taagu, taagali, taagi) 

'to drink, should drink, having drunk' 

The third choice is correct. 


Ans: maadhavi paalu taagi padukundi 

Madhavi milk having drunk slept 

'Having drunk milk, Madhavi slept' 


Hindi 


Fill in the blank by choosing the 
choices given in brackets. 


appropriate word from the 


raam khaanaa _ skuul gaya 

Ram food school went 


Formation 


Ans: 


(khaane se, 

'due to eating. 


khaane par, khaa kar) 
on eating, having eaten' 


raam khaanaa khaa kar skuul gaya 
Ram food having eaten school went 

Having eaten food. Ram went to school'. 


Construct as many sentences as you can using the words given 
in the Table (use past tens^). 
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Tamil 



Example : 

avan pallikku metuvaa poonaan 
'he went to school slowly' 


Telugu 


neenu 


vaallu 

* • 


'I' 


'they' 


lakshmi 

sinima 

amma 

cuudu 

• 

'Lakshmi' 

'movie' 

’mother' 

' see' 

vasanta 


pedanaanna 


'Vasanta' 


'uncle' 


meemu 




'we' 





Example : 

vasanta sinimaa pedanaannatoo cusindi 
Vasanta movie uncle with saw 
(father's 
elder 
brother) 

'Vasanta saw a movie with uncle' 
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Hindi 


vah 


aap 



'he' 


'you (hon.)' 



vee 

sinemaa 

vah 

saath 

deekh 

'they' 

'movie' 

'he' 

'with' 

' see' 

me 


turn 



'I' 


' you' 




Example : 

m§ nee sinemaa uskee saath deekhaa 
I movie him with saw 

'I saw a movie with him' 


Substitution 

Substitute the underlined word with the word given in paren 
theses making necessary changes. 

Tamil 

avan veekamaa viiftukku vantaan 
he quickly house in came 

(palli 'school') 

'he came home quickly' 

'viittukku' is substituted by 'pallikku' 

If the cue is ava, the verb needs a change in agreement, 
vantaa is the answer. 


Telugu 

neenu reepu ee pustakam testaanoo naakee 

I tomorrow which book bring(fut.) me to 

teliidu itself 

known-not 

(miiru 'you') 

I' do not know myself as to which book I'll bring tomorrow' 
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Ans ; miiru reepu ee pustakam testaaroo 

you tomorrow which book bring{fut.)? 

miikee teliidu 

you(yourself) known-not 

'you do not know yourself as to which book 
you'll bring tomorrow' 

Transformation 

Transform the following into negative. 

Tamil - ava neerru vantaa 

she yesterday came 

'she came yesterday' 

Ans ; ava neerru varale 

she yesterday came-not 

'she didn't come yesterday' 

Telugu - neenu ninna cadiwaenu 

I yesterday read 

' I read yesterday' 

Ans : neenu ninna cadawaleedu 
I yesterday read-not 

'I didn't read yeasterday' 


Hindi - maadhavi kal caemundi pahar par gayii 

Madhavi yesterday Chamundi hill on went 

'Madhavi went to Chamundi Hill yesterday' 

Ans: maadhavi kal caemundi pahar par nahii 

Madhavi yesterday Chamundi hill on not 

gayi 

went 

'Madhavi did not go to Chamundi Hill yesterday' 

Conjoining 

Transform the first sentence into verbal participle and conjoin 
it with the second one. 
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Tamil 


a) naan cinimaavukku pooneen 

I movie-to went 

I I went to a movie? 1 

b) naan viittukku vanteen 
I hom-to came 

'I came home' 

Ans: naan cinimaavukku pooy viittukku vanteen 
I movie-to having gone'home to came 

'having gone to a movie, I came home' 


Telugu 


a) neenu sinima cuuseenu 

I picture saw 

I I saw the picture 1 

b) neenu intiki vaccaanu 

I house-to came 

'I came home' 

Ans: neenu sinima cuusi intiki vaccae nu 

I picture having seen house-to came 

’having seen the picture, I came home' 

Hindi 

a) naagamani mujhse milii 
Nagamani me with met 

'Nagamani met me' 

b) naagamani ghar gayi 
Nagamani house went 

'Nagamani went home 1 

Ans: mujhse milkar naagamani ghar gayii 

me with meeting after Nagamani home went 

'after meeting me, Nagamani went home' 

('naagamani mujhse milkar ghar gayi' is also possible) 



Exercises in Language Teaching/125 

Constructing Sentences 


Use the 

following words 

in your own sentences 

Tamil 

alaku 

'beauty 1 


vantu 

'having come' 


poora 

'which goes' 


veekamaa 

'quickly' 

Telugu 

aata 

'play' 


cuudu 

'to see' 


reepu 

'tomorrow 1 


ceesinaa 

'may do' 


Answering Questions 

These may be constructed based on the text, i.e., textual 
questions. The elicitation mcty contain one word/one sentence 
answer, or may contain four or five sentences or a short paragraph, 
or it may be a full page answer or a prescribed number of sentences. 

Language Games 

In the context of language teaching and in particular second/ 
foreign language teaching different types of language games are 
talked about. They play a significant role in providing opportu¬ 
nities for the language learners to apply and practice the language 
mastered by them. This provision enables the language learners 
in becoming more and more perfect in the use of language that 
they have learnt. The significance of language games is no less 
as compared to that of drills and exercises. Drills and exercises 
may result in monotony being developed among the language learners 
in spite of the fact that a large variety of drills and exercises 
are made use of. On the other hand the language games would help 
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the learners in maintaining their motivation in learning while 
its being instrumental in their achieving a better perfor¬ 
mance . 

As in the case of language drills and exercises language 
games are also of a very wide variety and only a selected few 
of them which are considered useful in the context of the teaching 
of Indian languages are discussed here with suitable examples. 

Word building, puzzle, crossword puzzle, riddle, constructing 
sentences with word/picture cues, etc. , may be used. Only known 
vocabulary should be made use of. 

Tamil 

What am I? ta. 

-- 

my first letter is in paal and not in vaal 
my last letter is in katam and not in katal 
Ans ; 'paatam' 

Telugu. 

What am I? _ paa _ 

my first letter is in paata and not in aata 
my last letter is both in abbaayi and paapaayi 
Ans : 'paapaayi' 

Hindi 

What am I? _ ma _ 

my first letter is in kal and not in pal 
my last letter is in both 
Ans : 'kamal (lotus)' 

Many other games can be thought of in the context of language 
learning/teaching. 
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1) One possibility is that a few objects are taken, the 

names of which have been already taught to the group of learners. 
They are put in a place fully covered. For half a minute or 

so the items are uncovered and the batch of learners divided 
•into two groups are asked to carefully observe the objects and 
name each object by turn. Such a game provides an opportunity 
for the learners to make use of the names of the items. Such 

expressions could also be elicited in sentence patterns that 
are familiar to the learners. This is parallel to ’kings game'. 

2) Riddles are interesting language games particularly for 

the children and also for the adults. Describing an object through 

various means and asking the subjects to name the object is one 
way of assessing the association of ideas about an object. For 
instance 

Telugu. 

tandri gara gara, talli piicu piicu 
biddalu ratna maanikyaalu 
manumalu bommaraallu 

(father very rough, mother layers, children diamonds, 
grand children fine stones. Refers to jack fruit. 
The expected answer is 'jack fruit'). 

Tamil 

appan coriyan aattaa cataicci pillaikal ellaam 
cakkarai kattika). atu enna 

(father rough, mother fibres, children sweet pieces, 
what is that?) 

The answer is palaapalam 'jack fruit'. 

Some of the language games could be devised depending upon 
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the target language culture. The types of language games mentioned 
at the beginning of the section may be adopted for any language 
learning situation. 

Among the writing games the magicians game may be made use 
of in any language situation. In this game, the learner is given 
a problem of making another word by changing only one letter 
at a time in the word originally given as stimulus, for example 


Telugu - aavu 


'cow' 

aalu 


'wife' 

paalu 


'milk' 

paaya 


'branch' 

aaya 


'attendant' 

Tamil - kal 


'stone' 

vil 


'bow' 

kal 


'toddy' 

kaal 


'leg' 

vaal 


'tail' 

The following games may 

also 

be thought of. 

Here are some words that 

look 

very strange together. 

Example; brother and : 

saucers 

cups and sisters 


The first pair should 

be brothers and sisters and the 

second pair should be cups and saucers. Now put the words below 

into correct pairs. 



coconut 

cart 

flower 

river 

tree 

fishing 

temple 

net 

bell 

bullock 

garland bank 
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(2) The umbrella has eight letters in it. Using these letter make 
as many words as you can. 


Example : lamb, bell, etc. 


(3) 


Look at the picture cues be Low and 
one has been done for you. 

Picture of 

Bed and Room = Bedroom 

Watch and Man = W_ 


make long words. The first 




(4) Look at the picture below and put in the missing letters. 



(5) Find rhyming words for these words in the poem. There are cues 
to help you. 


piece 


n e _ (sister or brother’s daughter) 


(6) There are three pictures on the right and three on the left. 
Pair them so that the pictures in each pair have the same name. 



Comprehension 

Comprehension in the context of language teaching may be 
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thought of under two categories, viz., listening comprehension 
and reading comprehension. The only difference between these 
two categories is that in the case of the former the material 
for comprehension is administered to the learners orally either 
in the classroom or through the language laboratory following 
which a set of questions relating to the material listened to will 
be given for which the learners have to provide suitable answers. 
These questions aim at eliciting facts from the passage listened 
to by the learners and also deriving grammatically acceptable 
responses. Such responses in the case of listening comprehension 
may be either oral or written. 

The second kind of comprehension, viz., reading comprehension 
involves the reading of a passage by the learners after which 
they have to answer the comprehension questions relating to the 
passage read. These questions are also exactly the same in nature 
as the comprehension questions in the case of listening comprehen¬ 
sion except that the learners are called upon to provide written 
answers for the comprehension questions in this case. While 
the oral answers will provide an opportunity for the teacher 
to examine the pronunication aspects of the language, their written 
answers will enable the teacher to take care of the spelling 
and other related aspects of orthography. 

Both listening and reading comprehension passages are generally 
timed. The language learners would be able to listen to or read 
the passage at least twice during the fixed time. 

Composition 

Composition in the context of language learning may be either 
oral or written. Bckradly speaking, composition may be classified 
into three categories, viz., guided composition, comprehension- 
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cum-composition and free composition. 

Guided composition demands the provision of a sequence of 
thoughts or ideas and also a brief list of vocabulary items related 
to the topic which should be made use of by the learners to develop 
the composition in the given sequence. Thus the language learners 
are expected to develop a connected passage making use of the 
vocabulary items given and also adhering to the thoughts or ideas 
relating to the topic given. The provision of cues may be in 
the form of pictures or flash cards and the arrangement of such 
pictures or flash cards is based upon the logical sequencing 
of ideas about the topic. These pictures and flash cards could 
also be made use of in guided composition. 

Comprehension-cum-composition is very much like the comprehen¬ 
sion. In this case the comprehension questions relating to the 
passage are arranged in such a way that the answers to these 
questions written in the same order forms the gist of the passage 
in a logically sequenced manner. It is for this reason that 

this is called comprehension-cum-composition. 

As the very label indicates, free composition does not involve 
provision of cues or tips for the language learner. The learners 
are expected to develop a narration about the topic making use 
of the vocabulary and structures under their control. Such narra¬ 
tion is expected to consist of logically sequenced and connected 
sentences relating to the topic. As already pointed out, composi¬ 
tion- could be either oral or written depending upon the skills 

emphasized. 

T ranslation 

Some scholars have advocated the use of translation as an 
exercise. Such exercises consist of the sentences or paragraphs 



132/Drills and Exercises in Language Teaching 

or passages from the source language which are required to be 

translated into the target language. The preparation of such 
exercises is no doubt easier, but their validity has been questioned 
particularly in the recent past. Translation may indicate the 
range of vocabulary that a learner possesses in the target language. 
In case the learner is unable to recall the target language equiva¬ 
lents of the words in the- source language, he will fail to demons¬ 
trate his ability to use the structures of the target language. 

In the case of advanced learners who are fairly familiar 

with the vocabulary and structures in the target language, the 

exercise of translation from the source language to the target 

language becomes an exercise. Therefore, translation becomes 

more valid and reliable in the case of advanced language learners. 
Translation exercise can be made more valid and reliable by avoiding 
the complex structures and vocabulary that present difficulty 

to the learners. 

Dictation 

Dictation involves the relation of the written symbol to 

the spoken sound. Thus while taking down the dictation in the 
target language, the student has to associate the sounds of that 
language to the corresponding written form. Though there is 
a controversy over the merits and demerits of it, most of the 
language teachers are convinced that more the dictation work 
is, the better the terminal achievement of the learner would 
be. 

Following are some types of dictation (Narasimha Rao, 1980): 

1) Partial or spot dictation 

2) Prepared dictation 
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3) Paraphrased dictation 

4) Dictation of unfamiliar material 

5) Partial sentences 

1. Partial or Spot Dictation 

The student is given a copy of a passage in which function 
words and/or prefixes and endings are left out. While the passage 
is read by the teacher the student has to fill in the blanks. 
Although this demands advanced preparation, they have some advant¬ 
ages like: 

a) They can be administered quickly and the scoring can 

be more objective. 

b) The examiner or the teacher can test only the problem 

areas. 

c) The learners need not waste time in writing words, 

phrases, etc., that they have already mastered. 

Z. Prepared Dictation * 

Prepared dictation is nothing but dictating a familiar or a 
known passage. These kinds of dictations are normally recommended 
in the initial stages of introducing the writing skill. 
However, one point should be kept in mind that the sentence should 
be read only once and at the normal speed. 

3. Paraphrased Dictation 

In this type - of exercise, the material for dictation would 
be nothing but a gist of a dialogue or a selection that the learner 
is already familiar with. However, the dictated passage will 
contain only familiar patterns and vocabulary that the learner 
possesses. The validity of the exercise and its results would 
be greater in assessing the learners,language achievement than the 
prepared dictation. 
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would be 

neenu cadiwina manci pustakam caala khariidainadi 
I read good book very costly 

'the good book that I read is v$ry costly' 


Tamil 

naan _ rompa nalla iruntatu 

I very good be 

(paar, patam) 
see, movie 

The learner fills in with paartta patam and the resultant 

see movie 


sentence would be 

naan paartta patam rompa nalla iruntatu 
I saw movie very good be 

'the movie which I saw was very good’ 


Hindi 

meeri_acchii h£ 

my good is 

(parh, kitaab) 
read, book 

The blank should be filled in with parhii hui kitaab and 

reeid book 

the resultant sentence would be 

meerii parhii hui kitaab acchii h£ 

my read book good is 

'the book that I read is good' 

From the discussion made above regarding different types 
of exercises to be made use of in developing the language profi¬ 
ciency, it may be seen that such exercises have to be administered 
taking care of the four major language skills, viz., listening, 
speaking, reading and writing. 
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Telugu 

neenu padi gantalaku skuuluku _ 

I ten O'clock-at school-to 

[jaataa huu - Hindi (SL)] 

'go' 

The learner is expected to fill in the blank by 
using veltaanu in Telugu. 


Tamil 

naan palkalekalakattule _ 

I university-at 

[parhtaa huu - Hindi (SL)] 

'read' 

The learner is expected to fill in the blank by using 
patikkureen in Tamil. 

In the initial stages of language instruction it is 

desirable to administer it by giving them infinitive forms of 
the verb in target language. 

Telugu 

neenu reepu kaafii _ . (tagif) 

I tomorrow coffee 'to drink' 

The learner is expected to fill in the blank after 
conjugating the verb. Here the learner will write 
taagutaanu 'will drink*. 

Tamil 

naan naale paatam _. (patikka) 

I tomorrow lesson 'to read' 

The learner will write patippeen (will read). 

(The infinitive form of the verb is given to facilitate 
the learner to know whether the given verb is strong or 
weak. However, in the latter stage only the verb root 
may be given). 
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4. Dictation of Unfamiliar Materials 

The dictation of a material unfamiliar to the learner is 
usually preferred to the other types of dictation at the inter¬ 
mediate and advanced levels. 

The following procedures are followed in giving such dicta¬ 
tion: 

The whole passage is read first at normal speed. The learners 
listen to it carefully. The passage is read for the second time 
phrase by phrase giving sufficient time for the learners to write 
it down. The second dictation should be consistent and the teacher 
may read each phrase once or twice. After the dictation of the 
passage is over, it is read finally again at a normal speed and 
the learners are given a few minutes time for the final revision. 

The teacher must not read any part of the passage at the 

request of the learner. 

In order to ensure consistency in reading and save the 
teacher's time such dictations are recommended to be given through 
language laboratory where such facilities are available. 

5. Partial Sentences 

Partial sentence item necessitates the learner to complete 
the phrase given in the exercise. These items differ from the 
usual 'fill in the blank' type of items in the following ways: 

The dictation of partial sentences may contain the use of 

both the target as well as the source language (SL) , whereas 
the fill in the blank type of items do not contain the use of 

both the languages. 
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possible to give blanks for the whole word. The learner is expected 
to fill in the appropriate word. 

Telugu 

_ sinimaa cuustaanu. 

movie saw (I pers . sg.) 

'saw a movie 1 

The learner is expected to fill in the blank with 

neenu 1 1 1 . 


Tamil 

_ paatam patikkuraanka 

lesson studying (III pers. hon./pl.) 

'are studying the lesson' 

The learner is expected to fillin the blank with 
avanka 'they' . 


Hindi 

_ baazaar jaataa huu 

market going (I per.) 

The learner is expected to fill in the blank with 

mf 'I' . 


3) It is possible to give the completion items leaving a 
phrase or a clause blank and providing cue words, by making use 
of which the learners can make out the phrase or clause that 
can fit into the blank. 

Telugu 

neenu _ caalaa khariidainadi 

I very costly 

(caduwu, manci pustakam) 

The learner is expected to fill in the blank with 

cadiwina manci pustakam and the resultant sentence 
read good book 
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Following are some of the possible types of partial sentence 
dictation: 

1) One of the ways in which this could be used is to leave a 
blank for a part of the word, generally in the case of the verbs 
and ask the learners to fill in with appropriate parts of words. 

Kannada 

raama pustakavannu oodu 
Rama book read 

The learner is expected to write oodutiddaane 

'is reading' 

Tamil 


ava viittule pati _ 

she house-in read 

The learner is expected to write patikkuraal 

'reads' 

(The tense and other necessary instructions for the conju¬ 
gation will be giv€:n to the learners before the 
exercise) . 

Telugu 

laksmi annam _(tinu) 

Lakshmi food 'eat' 

The learner is expected to write tintondi 

• m 

'is eating' 

or tindi 'ate' or tintundi 'will eat' 


Hindi 

larki saaikil _ he. (calaa) 

girl cycle (pres, cont.) ’to ride’ 

The learner should write calaa rahii 

'is riding' 


2) Instead of leaving a part of a word blank, it is also 



Exercise in Language Teaching/139 


An exercise when used as a language proficiency test consist¬ 
ing of the four language skills will indicate the following: 

1) The general language competence of a language learner is 
most prominently measured by the reading and writing exercises. 
The other exercises, viz., exercises for listening and speaking 
also enable the examiner to measure the general language competence 
to some extent. The performance in reading and writing represents 
the extent to which the learner has an accurate knowledge of 
the structure and vocabulary of the target language particularly 
in its written form. 

2) Reading and writing fluency factors which are measured by 
the' comprehension exercises enable the examiner to evaluate the 
extent to which a learner can mobilise his language competence to 
produce a grammatically and lexically acceptable written composi¬ 
tion. The fluency of a learner in speaking measured by the spiking 
tests represents the extent to which the learner can mobilise his 
language competence to produce grammatically and lexically adequate 
spoken response to the stimulus provided in the tests. 

3) The spoken language competence of a learner is measured 
mainly through pronunciation and listening and also to some extent 
by oral reading. They represent the extent to which the learner's 
competence in the phonology of the target language enables him to 
perform well on tests requiring him to produce the target language 
with accurate pronunciation and also help in comprehending the 
spoken target language. 

Brief Note on Switchover from Colloquial/Spoken Language to Written 
Language in Language Teaching 

Tamil is a diglossic language (Ferguson, 1959). Variation in 
the language can be pre-supposed in all the following levels: 
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1) Diglossia 

2) Standard Vs. Non-standard (dialects) 

3) Regional Vs. Caste 

4) Register Vs. Slang 

The classic case of variety differentiation is diglossia. The 
Tamil society, here for example, recognizes two distinct varieties 
each of which is appropriate to different communicative functions. 
There exist a number of different dialects also. Though the 
speakers are separated both by region and caste, a standard spoken 
variety and the written variety unite these linguistically varied 
communities. 

In the case of Telugu, it is claimed that there exist * at 
least 4 varieties, viz., 

- vyavaharika (spoken), 

f - sista vyavaharika (educated/standard spoken), 

- granthika (literary), and 

sarala granthika (simplified literary/written). 

In this case the language teachers and linguists recommended 
that LT/LF instruction may start from sista vyavahariak (educated/ 
standard spoken variety) to begin with and a gradual switchover 
is made towards sarala granthika. book at the following example; 

Standard spoken Simple written 

kisoroccaedu - kisor vaccaeiju 

The best recommended way of such switchover is perhaps repetition 
drills and providing grammatical explanations wherever necessary. 

This phenomena is true of almost all languages. A so-called 
standard variety of language has been established and this is the 
variety of language that is recommended to be taught in LT/LF situation. 
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Any second/foreign language teaching programme, particularly 
in Tamil, should impart competence in both the spoken and written 
varieties. A standard is defined as .a socially accepted variety 
of that language established by a codified norm of correctness. 
Non-standard language is defined as any variety of that language 
which differs from the established norm (Wolfram, 1966). 

As far as Tamil is concerned speaking of a standard spoken 
variety is a state, yet to be established. No one speaks a standard 
variety. Even the one considered as the standard spoken variety - 
the educated Tamil speaker's variety - is a heterogeneous one. 
So what is considered as standard variety is changeable, but 
every one agrees that the so-called standard spoken is nearer to 
the written variety. Hence the spoken variety has to be taught 
first, since 'speech is primary, writing secondary' (Lado, 1962). 
A standard vareity as represented in 'An Intensive Course in 
Tamil' (Rajaram, 1979) may be taught. In the Intermediate Course 
which bridges the spoken and written varieties, conversion rules 
may be taught. Some rules are given in Sethupillai (1974), 
Nadarajapillai (1986), which may be utilized for the conversion 
of Tamil examples given in this book also. 

The fol 1 owing sentences both in the standard spoken and 
its equivalent written would exemplify the situation. 

xamil : 

Spoken : avanka enkitte collikkittu 

uurukku kelampunaanka 

Written : avarkal ennitam collikkontu 

• uurukku kilampinaarkal 

'having told me, they started to their village' 
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The changes may be analyzed as follows: 


Ill person plural pronoun 

avanka 

- > 

avarkal 

Locative case marker 
(+ Animative) 

-kitte- 

-> 

-itam- 

Verbal participle form of the 
reflexive auxiliary 

-kittu- 

-> 

-kontu- 

Past tense marker 

-n- 

-> 

-in- 

III person agreement 

-aanka- 

- ■> 

-aarkal 

Initial vowel 

e- 

-> 

i- 


(kelampu 

-> 

kilampu) 

Diglossic situation is perhaps not 

alien to 

any 

language 


Prof. H. M. Nayak has maintained that diglossia is a clear phenomena 

# 

in case of Kannada (Nayak, 1967) and Prof. De Silva (1978) has 
maintained that Telugu also exhibits a clear case of diglossia. 
This being the case, the question of conversion or switchover 
from the spoken to the written variety of language does exist 
in case of almost all the languages and the same solution as 
suggested above may be true. The one point that is worth mentioning ' 
is that different languages exhibit different degrees of difference 
between the spoken and written varieties. 
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